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CHAPTER I 
THE PROBLEM 
"When a good teacher and a student of great potentiality get 
together, genius is apt to burn," says Gertrude Hildreth. 1 
Educators of America are becoming increasingly aware of 
the fact that in the nation's schools there are thousands of gifted 
children whose needs are not being met. The teacher who has in her 
care a mentally gifted child and does not give that genius a chance to 
"burn" is cheating herself, the child, and society. It has long been a 
tradition that the schools of the United States belong to society and 
serve society. During the last thirty years, and particularly the last 
decade there has been an increasing interest in the education of the 
gifted as a means of taking care of individual differences. Proof of 
this interest lies in the number of studies carried on, the number of 
books, reports, and monographs which have appeared, the number 
of articles in periodicals, and in the growing controversies over the 
questions of grouping, acceleration, and enrichment. 
lGertrude H. Hildreth, Educating the Gifted (New York: Harper 
and Brothers, 1952), p. 5. 
2  
I .  S T A T E M E N T  O F  T H E  P R O B L E M  
T h e  p u r p o s e  o f  t h i s  s t u d y  w a s  ( 1 )  t o  e x a m i n e  t h e  p r o v i s i o n s  
f o r  g i f t e d  c h i l d r e n  m a d e  i n  t h e  s c h o o l s  o f  t h e  U n i t e d  S t a t e s ,  ( 2 )  t o  
c o n s i d e r  t h e  r e l a t i v e  m e r i t s  o f  t h e  v a r i o u s  p r o c e d u r e s ,  a n d  ( 3 )  t o  
c o n s i d e r  w a y s  i n  w h i c h  t h e s e  p r o c e d u r e s  a r e  a p p l i e d ,  a n d  ( 4 )  t o  
d e s c r i b e  t h e  m e t h o d s  w h i c h  t h e  a v e r a g e  t e a c h e r  c a n  u s e  i n  h e r  c l a s s -
r o o m .  
T h e  s t u d y  w a s  l i m i t e d  t o  t h o s e  p l a n n e d  p r o g r a m s  c a r r i e d  o n  
i n  t h e  e l e m e n t a r y  a n d  s e c o n d a r y  s c h o o l s  o f  t h e  U n i t e d  S t a t e s  a n d  t h e  
o r g a n i z e d  p r o g r a m s  c a r r i e d  o n  i n  c o m m u n i t y  a c t i v i t i e s .  I t  i n c l u d e d ,  
w i t h i n  t h e  l i m i t s  o f  t h e  f a c i l i t i e s  a v a i l a b l e ,  a n  e x a m i n a t i o n  o f  t h e  
p r e v a l e n t  p r a c t i c e s  i n  v a r i o u s  s c h o o l s  a s  t h e i r  p r o g r a m s  a r e  d e s c r i b e d  
i n  c u r r e n t  e d u c a t i o n a l  l i t e r a t u r e .  A  l i m i t a t i o n  o f  t h e  s t u d y  w a s  t h e  f a c t  
t h a t  t h e  t e r m  " g i f t e d  c h i l d "  a s  i t  i s  u s e d  i n  t h e  l i t e r a t u r e  d o e s  n o t  h a v e  
a  f i x e d  m e a n i n g .  A l s o  t h e  n u m b e r  o f  g i f t e d ,  t h e  t o p  9 9 t h  p e r c e n t i l e  
o f  m e n t a l  a b i l i t y  t e s t s  a c c o r d i n g  t o  m a n y  w r i t e r s ,  v a r i e s  a c c o r d i n g  t o  
t h e  y e a r  i n  w h i c h  t h e  b o o k  o r  a r t i c l e  a p p e a r e d .  
I I .  D E F I N I T I O N S  O F  T E R M S  
G i f t e d  C h i l d  
T h e  t e r m  " g i f t e d  c h i l d "  i n  t h i s  p a p e r  r e f e r s  t o  t h e  c h i l d  w h o  i s  
i n t e l l e c t u a l l y  s u p e r i o r ,  a l t h o u g h  t h e r e  a r e  a l s o  o t h e r  f o r m s  o f  
3 
giftedness. The basis of this designation is principally by intelligence 
quotient. Giftedness is herein considered to begin with an I. Q. of 
130 (Stanford-Binet), but there is not general agreement on that figure. 
Acceleration 
Acceleration is interpreted as meaning any method of shorten-
ing the number of years of schooling, whether by double promotion, 
by doing the work of the elementary school in fewer than six years, 
or by shortening the number of years in junior or senior high school. 
Enrichment 
Through this paper "enrichment" is used to describe the prac-
tice of broadening or intensifying the various academ.ic or co-curricular 
subjects for the gifted child within the regular classroom in the hetero-
geneous classes or in special homogeneously grouped classes. Enrich-
ment in actual practice includes widely varying provisions, ranging 
from creative writing to running errands. 
Project, contract, or laboratory plan 
That group of plans which provide for individual work under a 
project or contract with individualized assignments within a class 
project or unit are considered to be variants of a plan and are referred 
to as "project plan," "contract plan," or "laboratory plan." The terms 
4  
a r e  u s e d  i n t e r c h a n g e a b l y ,  b u t  e f f o r t  w i l l  b e  m a d e  t o  u s e ,  i n  r e f e r r i n g  
t o  s p e c i f i c  p l a n s ,  t h e  t e r m  e m p l o y e d  b y  t h o s e  u s i n g  t h e  p l a n .  
S e g r e g a t i o n  o r  a b i l i t y  g r o u p i n g  
T h e  t e r m s  " s e g r e g a t i o n "  a n d  " a b i l i t y  g r o u p i n g "  r e f e r  t o  t h e  
p l a c i n g  o f  g i f t e d  c h i l d r e n  i n  g r o u p s  a c c o r d i n g  t o  i n t e l l e c t u a l  a b i l i t y ,  
w h e t h e r  i t  b e  s e g r e g a t i o n  i n  a  s e p a r a t e  s c h o o l ,  a  s e p a r a t e  r o o m ,  o r  
i n  a  s p e c i a l  g r o u p  f o r  a  p a r t - d a y  p r o g r a m .  
I I I .  I M P O R T A N C E  O F  T H E  S T U D Y  
G i f t e d  c h i l d r e n ,  o u r  g r e a t e s t  n a t u r a l  r e s o u r c e ,  a r e  t h o u g h t  b y  
m a n y  e d u c a t o r s  t o  b e  t h e  m o s t  n e g l e c t e d  c h i l d r e n  i n  t h e  p u b l i c  s c h o o l  
a n d  t h e  m o s t  r e t a r d e d  i n  t e r m s  o f  a b i l i t y .  A  d e m o c r a t i c  s o c i e t y  c a n  
n o t  a f f o r d  t o  n e g l e c t  a n d  w a s t e  i t s  g i f t e d .  T h e  E d u c a t i o n a l  P o l i c i e s  
C o m m i s s i o n  p o i n t s  o u t  t h a t  w e  n e e d  o u r  g i f t e d  n o w  a s  n e v e r  b e f o r e  a n d  
t h a t ,  a l t h o u g h  m a n y  g i f t e d  a r e  m a k i n g  v a l u a b l e  c o n t r i b u t i o n s  o f  e x c e p -
t i o n a l  v a l u e  i n  t h e  a r t s ,  m e d i c i n e ,  t e c h n o l o g y ,  s c i e n c e ,  r e l i g i o n ,  
e d u c a t i o n ,  f i n a n c e ,  s o c i o l o g y ,  j o u r n a l i s m ,  a n d  o t h e r  f i e l d s ,  m a n y  
o t h e r  g i f t e d  a r e  n o t  m a k i n g  t h e i r  p o t e n t i a l  c o n t r i b u t i o n s  b e c a u s e  t h e i r  
a b i l i t i e s  h a v e  n o t  b e e n  d e v e l o p e d .  2  
2 E d u c a t i o n a l  P o l i c i e s  C o m m i s s . i o n  o f  t h e  N a t i o n a l  E d u c a t i o n a l  
A s s o c i a t i o n  o f  U n i t e d  S t a t e s  a n d  t h e  A m e r i c a n  A s s o c i a t i o n  o f  S c h o o l  
A d m i n i s t r a t o r s ,  E d u c a t i o n  o f  t h e  G i f t e d  ( W a s h i n g t o n ,  D .  C . :  N a t i o n a l  
E d u c a t i o n  A s s o c i a t i o n ,  1 9 4 4 ) ,  p .  1 .  
5 
"To enable every person to make his greatest contribution, " 
asserts Witty, "suitable educational opportunities should be provided." 
However, he estimates that fifty per cent of the total number of gifted 
children who graduate from high school never go on to college, and, 
what is worse, a third or more of the gifted leave school with an 
education inadequate for the best use of their abilities. 3 
Because of the lack of agreement on the point where giftedness 
should be considered to begin, the number of gifted children in the 
United States cannot be definitely stated. Hollingworth arbitrarily 
included the top one per cent, Terman included all those above 130 
I. Q., while the Educational Policies Commission considers the one 
per cent with I. Q. 's above 130 to be "highly gifted" and the ten per 
cent with I. Q. 1 s above 120 to be "moderately gifted. 11 4 
The actual number of the gifted may not be very great, but the 
problem of their education is of importance to the individual child and 
to society. Lorge points out that even if we consider only the top one 
per cent of our youth to be gifted, the number now in the schools is 
250, 000. (Some writers now say 300, 000.) If we can save a year's 
3Paul Witty, "Summary and Recommendations," in Paul Witty 
(ed.), The Gifted Child, American Association for Gifted Children 
(Boston: D. C. Heath and Company, 1951), p. 268. 
4Walter B. Barbe, "Are Gifted Children Being Adequately Pro-
vided For?" Educational Administration and Supervision, 40:409, 
November, 1954. 
6  
t i m e  i n  t h e  e d u c a t i o n  o f  e a c h  o n e ,  h e  s a y s ,  t h e  t o t a l  w i l l  b e  2 5 0 ,  0 0 0  
y e a r s .  A  s a v i n g  o f  t h a t  s i z e  w o u l d  b e  e q u i v a l e n t  t o  a n  a d d i t i o n a l  
6 ,  5 0 0  m e n  f o r  f o r t y  p r o f e s s i o n a l  y e a r s .  F u r t h e r m o r e ,  h e  p o i n t s  o u t ,  
u n n e c e s s a r y  w a s t e  c o u l d  b e  e l i m i n a t e d  b y  r e c o g n i t i o n  a n d  t r a i n i n g  o f  
t h e  g i f t e d .  I t  i s  e c o n o m i c a l l y  u n s o u n d  a n d  w a s t e f u l  t o  u s e  a  g i f t e d  
p e r s o n  f o r  a  j o b  t h a t  c o u l d  b e  d o n e  j u s t  a s  w e l l  b y  a  p e r s o n  o f  l e s s  
a b i l i t y .  H e  m a k e s  t h e  f o l l o w i n g  s t a t e m e n t  i n  r e g a r d  t o  s e g r e g a t i o n :  
B y  w h a t  d e m o c r a t i c  v a l u e s  s h o u l d  c h i l d r e n  o f  l o w  m e n -
t a l i t y  b e  s e g r e g a t e d  w h i l e  c h i l d r e n  o f  s u p e r i o r  e n d o w m e n t  
r e m a i n  w i t h  t h e  f l o c k ?  •  .  •  W h a t ,  t h e n ,  a r e  t h e  v a l u e s  i n  
s u c h  s e g r e g a t i o n ?  F o r  t h e  l e s s  a b l e ,  s e p a r a t i o n  f o r  s p e c i a l  
i n s t r u c t i o n  w i t h  s p e c i a l  t e a c h e r s  l e a d s  t o  t h e  f u l l e r  d e v e l o p -
m e n t  o f  t h e  p o t e n t i a l i t i e s  o f  t h e  c h i l d ,  w i t h  t h e  p r o b a b i l i t y  
o f  a  d i m i n i s h i n g  b u r d e n  i n  t h e  f u t u r e .  F o r  t h e  a b l e s t ,  t o o ,  
s p e c i a l  c l a s s e s  w i t h  s p e c i a l  t e a c h e r s  w o u l d  l e a d  t o  a  f u l l e r  
r e a l i z a t i o n  o f  t h e  f u l l e s t  a n d  r a r e s t  r e s o u r c e - - i n t e l l e c t u a l  
a b i l i t y - - n o t  o n l y  f o r  t h e  c h i l d ' s  g r o w t h  b u t  a l s o  f o r  s o c i e t y ' s  
b e n e f i t .  5  
A c c o r d i n g  t o  H i l d r e t h  t h e r e  a r e  m o r e  t h a n  o n e  m i l l i o n  o f  
A m e r i c a ' s  c h i l d r e n  t h a t  h a v e  s u p e r i o r  m e n t a l  a b i l i t y  c a p a b l e  o f  b e n e -
f i t i n g  f r o m  s p e c i a l i z e d  e d u c a t i o n  b u t  o n l y  a  s m a l l  p r o p o r t i o n  o f  t h e m  
r e c e i v e  i t .  6  G a r r i s o n  e s t i m a t e s  t h a t  l e s s  t h a n  f i v e  p e r  c e n t  o f  t h e  
m e n t a l l y  g i f t e d  a r e  b e i n g  g i v e n  s p e c i a l  a t t e n t i o n  a l t h o u g h  a  m u c h  
l a r g e r  g r o u p  i s  r e c o g n i z e d .  7  
5 r r v i n g  L o r g e ,  " S o c i a l  G a i n s  i n  t h e  S p e c i a l  E d u c a t i o n  o f  t h e  
G i f t e d , "  S c h o o l  a n d  S o c i e t y ,  7 9 : 5 ,  J a n u a r y ,  1 9 5 4 .  
6 H i l d r e t h ,  o p .  c i t . ,  p .  1 4 .  
7
K a r l  C .  G a r r i s o n ,  T h e  P s y c h o l o g y  o f  E x c e p t i o n a l  C h i l d r e n  
( N e w  Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y ,  1 9 5 0 ) ,  p .  2 5 0 .  
7 
The increased interest in providing more adequately for these 
children has been motivated to some extent by the growing realization 
of a manpower shortage in the so-called "fields of higher endeavor" 
and a need for conserving human talents and resources. 8 Curtis 
declares that equality of educational opportunity does not mean identi-
cal opportunity, but that each child should be given the opportunities 
which are best suited to his needs, interests, and abilities. 9 The same 
statement is found repeatedly in education literature. Equality of 
opportunity can be measured only in terms of individual ability. 
Our potential leaders are the gifted children now in our schools. 
The Educational Policies Commission says that education is a far 
more important requisite to social leadership than formerly and the 
lack of it a greater handicap. 
To the extent that we permit one's opportunities for educa-
tion and life work to be determined by the social or financial 
means of his parents, we shall move in the direction of a strati-
fied or closed society. To the extent that educational and voca-
tional opportunities are determined by an individual 1 s abilities, 
regardless of his social status, we shall have a casteless or 
open society. 
8Morris Meister, "What Are Some Promising Programs for 
Gifted Students," National Association of Secondary Principals 
Bulletin, 38: 316, April, 1954, -
9Chester W. Curtis, "Providing for the Fast Learner, 11 
American School Board Journal, 127:32, August, 1953. 
A n  o p e n  s o c i e t y  i s  a n  e s s e n t i a l  c h a r a c t e r i s t i c  o f  a  d y n a m i c  
d e m o c r a c y .  1 0  
G i f t e d  b o y s  a n d  g i r l s  a r e  f o u n d  i n  t h e  s c h o o l r o o m s  o f  o u r  b i g  
c i t i e s  a n d  i n  o u r  o n e - r o o m  c o u n t r y  s c h o o l s .  T h e y  a p p e a r  a m o n g  a l l  
r a c e s  a n d  a m o n g  t h e  p o o r  a s  w e l l  a s  t h e  p r o s p e r o u s .  G o e t s c h  f o u n d  
t h a t  o v e r  n i n e t y  p e r  c e n t  o f  t h e  s u p e r i o r  h i g h  s c h o o l  g r a d u a t e s  f r o m  
f a m i l i e s  i n  t h e  u p p e r  i n c o m e  b r a c k e t s  w e r e  a t t e n d i n g  c o l l e g e s ,  b u t  
l e s s  t h a n  t w e n t y  p e r c e n t  o f  t h o s e  f r o m  l o w e r  i n c o m e  b r a c k e t s  w e r e  
d o i n g  s o .  1 1  H e c k  s u g g e s t s  t h a t  b e c a u s e  o f  t h e  p o t e n t i a l i t y  o f  t h e  
g i f t e d ,  s t e p s  s h o u l d  b e  t a k e n  t o  d i s c o v e r  t h e  g i f t e d ,  t o  p r o v i d e  a n  
e d u c a t i o n a l  p r o g r a m  a d a p t e d  t o  t h e i r  n e e d s ,  t o  e n c o u r a g e  t h e m  t o  
8  
t a k e  a d v a n t a g e  o f  i t ,  a n d  t o  s u p p l y  s t a t e  f u n d s  t o  a s s u r e  t h e  m a i n t e n -
a n c e  o f  s u c h  a  p r o g r a m  a n d  t o  e n a b l e  t h e  g i f t e d  t o  t a k e  a d v a n t a g e  o f  
i t .  1 2  
I t  i s  a p p a r e n t ,  t h e n ,  t h a t  w e  h a v e  i n  t h e  s c h o o l s  o f  A m e r i c a  
a n  i n d e f i n i t e  n u m b e r  o f  c h i l d r e n  w i t h  s u p e r i o r  m e n t a l  a b i l i t y  w h o  a r e  
l O E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n ,  o p .  c i t . ,  p .  4 .  
1  l H e l e n  B .  G o e t s c h ,  P a r e n t a l  I n c o m e  a n d  C o l l e g e  O p p o r t u n i -
t i e s  ( T e a c h e r s  C o l l e g e  C o n t r i b u t i o n s  t o  E d u c a t i o n  N o .  7 9 5 .  N e w  Y o r k :  
T e a c h e r s  C o l l e g e  C o l u m b i a  U n i v e r s i t y ,  1 9 4 0 ) ,  c i t e d  i n  F o r t y - N i n t h  
Y e a r b o o k  o f  t h e  N a t i o n a l  S o c i e t y  f o r  t h e  S t u d y  o f  E d u c a t i o n ,  P a r t  ! _ ! ,  
p .  2 6 1 .  
1 2
A r c h  O .  H e c k ,  E d u c a t i o n  o f  E x c e p t i o n a l  C h i l d r e n  ( N e w  Y o r k :  
M c G r a w  H i l l  B o o k  C o m p a n y ,  1 9 4 0 ) ; - p .  4 2 0 .  
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being identified in ever-increasing numbers and whose abilities are 
sorely needed, Whether or not they make their potential contribution 
to society is the concern of all America, but particularly of the ad-
ministrators and teachers into whose care they are entrusted during 
the important years of childhood. To some extent they are being given 
special attention in many schools already, and educators are now 
studying the problem in light of the interest being shown in it, 
C H A P T E R  I I  
R E C O G N I Z I N G  A N D  P L A N N I N G  F O R  T i l E  G I F T E D  
C o n t r a r y  t o  p o p u l a r  b e l i e f ,  t h e  g i f t e d  c h i l d  t e n d s  t o  b e  p h y s i -
c a l l y  a n d  s o c i a l l y  s u p e r i o r  a l s o .  T h e  w o r k  c a r r i e d  o n  b y  T e r m a n  
a n d  O d e n l  a n d  b y  H o l l i n g w o r t h 2  h a s  d o n e  m u c h  t o  e s t a b l i s h  a n d  m a k e  
k n o w n  t h e  f a c t s  a b o u t  t h e  c h a r a c t e r i s t i c s  o f  t h e  m e n t a l l y  s u p e r i o r .  
I .  D E S C R I P T I V E  C H A R A C T E R I S T I C S  O F  T H E  G I F T E D  C H I L D  
T h e  m e n t a l l y  s u p e r i o r  c h i l d  h a s  t h e  f o l l o w i n g  i n t e l l e c t u a l  
t r a i t s :  ( 1 )  s u p e r i o r  a b i l i t y  i n  r e a s o n i n g ,  g e n e r a l i z i n g ,  d e a l i n g  w i t h  
a b s t r a c t i o n s ,  ( 2 )  s u p e r i o r  a b i l i t y  i n  p e r f o r m i n g  m e n t a l  t a s k s ,  
( 3 )  a b i l i t y  t o  l e a r n  t o  r e a d  e a s i l y ,  ( 4 )  i n t e l l e c t u a l  c u r i o s i t y ,  ( 5 )  s u p e r -
i o r  i n s i g h t  i n t o  p r o b l e m s ,  ( 6 )  w i d e  r a n g e  o f  i n t e r e s t s ,  ( 7 )  a b i l i t y  t o  
w o r k  i n d e p e n d e n t l y ,  ( 8 )  o r i g i n a l i t y  a n d  i n i t i a t i v e ,  ( 9 )  k e e n  o b s e r v a -
t i o n a l  a b i l i t y ,  ( 1 0 )  i m p a t i e n c e  w i t h  r o u t i n e ,  ( 1 1 )  l o n g e r  i n t e r e s t  s p a n  
t h a n  o t h e r  c h i l d r e n ,  a n d  ( 1 2 )  i n t e r e s t  i n  t h e  f u t u r e .  G i f t e d  c h i l d r e n  
1
L e w i s  T e r m a n  a n d  M e l i t a  O d e n ,  T h e  G i f t e d  C h i l d  G r o w s  U p  
( V o l .  I V  o f  G e n e t i c  S t u d i e s  o f  G e n i u s ,  4  v o l s .  S t a n f o r d ,  C a l i f o r n i a :  
S t a n f o r d  U n i v e r s i t y  P r e s s ,  1 9 4 7 ) .  
2
L e l a  S .  H o l l i n g w o r t h ,  G i f t e d  C h i l d r e n :  T h e i r  N a t u r e  a n d  
N u r t u r e  ( N e w  Y o r k :  T h e  M a c m i l l a n  C o . ,  1 9 3 6 ) .  - -
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show the greatest superiority in reading ability, the language arts, 
arithmetical reasoning, and science. They tend to show as much 
unevenness as other children in subject matter areas. Gifted boys 
tend to excell girls in general information, arithmetic, spelling, 
science, and history. Girls over ten generally are slightly superior 
to boys of that age in language ability. The reading interes1s of the 
gifted child include science, history, biography, travel, folk lore, 
informative fiction, poetry, and drama. They show less interest in 
adventure, mystery, and emotional fiction. They show marked 
interest in encyclopedias, atlases, dictionaries, and other compila-
tions of classified information. By the time they are nine years old, 
they are spending three times as much time reading as are their 
classmates. 3 
Physically, the gifted child, in relation to other children, 
tends to: (1) be slightly heavier and taller, (2) be somewhat healthier 
and stronger, (3) be relatively free from nervous disorders, (4) be 
more advanced in ossification of the bones, and (5) reach maturity at 
an earlier age. 4 
3Marian Scheifele, The Gifted Child in the Regular Classroom 
{Practical Suggestions for Teaching No-:-12.-New York: Bureau of 
Publications, Teachers College, Columbia University, 1953), p. 6. 
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I n  s o c i a l  a n d  e m o t i o n a l  c h a r a c t e r i s t i c s  t h e  g i f t e d  c h i l d  a l s o  
t e n d s  t o  s h o w  s u p e r i o r i t y ,  M o r e  p a r t i c u l a r l y ,  S c h e i f e l e  s t a t e s  t h a t  h e :  
( 1 )  s h o w s  s u p e r i o r i t y  i n  d e s i r a b l e  p e r s o n a l i t y  t r a . i t s - - c o u r t e s y ,  c o o p e r -
a t i o n ,  o b e d i e n c e ,  w i l l i n g n e s s  t o  t a k e  s u g g e s t i o n s ,  a b i l i t y  t o  g e t  a l o n g  
w i t h  o t h e r s ,  a n d  s e n s e  o f  h u m o r - - ,  ( 2 )  p o s s e s s e s  a  s u p e r i o r  p o w e r  o f  
s e l f - c r i t i c i s m ,  ( 3 )  e x h i b i t s  g r e a t e r  t r u s t w o r t h i n e s s  u n d e r  t e m p t a t i o n  
t o  c h e a t ,  ( 4 )  s h o w s  l e s s  i n c l i n a t i o n  t o  b o a s t ,  ( 5 )  a n d  s h o w s  g r e a t e r  
p r e f e r e n c e  f o r  g a m e s  i n v o l v i n g  r u l e s  a n d  s y s t e m s .  U p  t o  a n  I .  Q .  
o f  1 5 0 ,  h e  r e c e i v e s  m o r e  o p p o r t u n i t i e s  f o r  l e a d e r s h i p ,  b u t  b e y o n d  
t h a t  p o i n t  h i s  i d e a s  a n d  i n t e r e s t s  t e n d  t o  b e  t o o  a d v a n c e d  f o r  h i s  p e e r s .  
I n  g e n e r a l ,  h e  h a s  t h e  s a m e  p l a y  i n t e r e s t s  a n d  e n j o y s  t h e  s a m e  a c t i -
v i t i e s  a s  h i s  p e e r s .  T h e  l e v e l  o f  h i s  i n t e r e s t  m a y  e x c e e d  t h e  l e v e l  o f  
a c t i v i t i e s  a c t u a l l y  e n g a g e d  i n  d u e  t o  h i s  s t a g e  o f  m o t o r  c o o r d i n a t i o n  
a n d  p h y s i c a l  d e v e l o p m e n t .  Y o u n g e r  g i f t e d  c h i l d r e n  a r e  m o r e  a p t  t o  
c r e a t e  i m a g i n a r y  p l a y m a t e s .  5  
T h e  g i f t e d  c h i l d  i s  m o r e  o f t e n  a  b o y  t h a n  a  g i r l .  B a k e r  s a y s  
t h a t  i n  p r a c t i c a l l y  a l l  t y p e s  o f  e x c e p t i o n a l  c h i l d r e n  t h e  b o y s  o u t n u m b e r  
t h e  g i r l s ;  a m o n g  t h e  m e n t a l l y  s u p e r i o r  t h e  r a t i o  i s  a p p r o x i m a t e l y  
e l e v e n  t o  t e n .  T h e  m a j o r i t y  o f  t h e m  c o m e  f r o m  h o m e s  o f  a  p r o f e s s i o n a l  
o r  n e a r - p r o f e s s i o n a l  s t a t u s ,  h o m e s  t h a t  p r o v i d e  b o t h  a  g o o d  h e r e d i t y  
5 1 b i d . '  p p .  6 - 7 .  
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and the environment in which children flourish. The challenge to the 
gifted is to live up to what heredity and environment offer them and in 
turn contribute to the welfare and advancement of society. 6 
Terman and Oden emphasize the fact that in the composite 
picture of the gifted child: (1) the deviation of gifted subjects is in 
the upward direction for nearly all traits, and (2) the amount of upward 
deviation is not the same in all traits. But they also point out that 
the amount of unevenness in the subject matter profiles of achievement 
test analysis shows no significant difference from that of unselected 
children. 7 
II. NEEDS OF THE GIFTED CHILD 
The needs of the gifted child, paraphrased from Terman and 
Oden and from Hildreth include: (1) love and care and understanding, 
(2) a calm, well-regulated life, (3) ample scope for experiment, 
(4) freedom from exploitation, and (5) sympathetic handling when 
tensions arise. He needs to be given guidance in development of the 
6Harry J. Baker, Introduction to Exceptional Children (New 
York: The Macmillan Company, 1944),p. 287. 
7Lewis Terman and Melita Oden, "The Stanford Studies of the 
Gifted," in Paul Witty (ed.), The Gifted Child, American Association 
for Gifted Children (Boston: D. C. Heath and Company, 1951), pp. 
24-25. 
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c a p a c i t y  t o  l i v e  w i t h  o t h e r s  a n d  t o  s o l v e  h i s  p r o b l e m s  i n  c o n s t r u c t i v e ,  
p o s i t i v e  w a y s .  H e  n e e d s  t o  a c q u i r e  t h e  t o o l s  o f  l e a r n i n g  a n d  t h e  
s k i l l s  r e q u i r e d  f o r  l i v i n g  i n  t h e  w o r l d  t o d a y .  H e  n e e d s  t o  b e  g i v e n  
t h e  o p p o r t u n i t y  t o  u t i l i z e  h i s  c r e a t i v e  a b i l i t y .  B  
A c c o r d i n g  t o  S c h e i f e l e ,  i t  i s  t h e  d u t y  o f  p a r e n t s  a n d  t e a c h e r s  
t o  g i v e  b r i g h t  c h i l d r e n  o p p o r t u n i t i e s  f o r  s o c i a l  r e l a t i o n s h i p s ,  a l l o w  
t h e m  t o  l i v e  n o r m a l l y ,  a n d  t e a c h  t h e m  t o  r e c o g n i z e  a n d  a c c e p t  t h e i r  
e m o t i o n s .  
I I I .  P R O B L E M S  O F  T H E  G I F T E D  C H I L D  
A l t h o u g h  t h e  m a j o r  s t u d i e s  o f  g i f t e d  c h i l d r e n  s h o w  t h a t  a s  a  
g r o u p  t h e y  a r e  e q u a l  o r  s u p e r i o r  t o  c h i l d r e n  i n  g e n e r a l  i n  e m o t i o n a l  
s t a b i l i t y  a n d  a b i l i t y  t o  a d a p t  t h e m s e l v e s ,  m a n y  g i f t e d  c h i l d r e n  d o  h a v e  
s e r i o u s  d i f f i c u l t i e s  i n  a d j u s t m e n t .  " S o c i a l  a n d  e m o t i o n a l  m a t u r i t y  
a r e  n o t  i n h e r e n t  i n  g i f t e d n e s s ,  "  s a y s  S c h e i f e l e .  " .  •  •  I n  a d d i t i o n  t o  
t h e  d e v e l o p m e n t a l  t a s k s  w h i c h  a r e  f a c e d  i n  v a r y i n g  d e g r e e s  b y  a l l  
c h i l d r e n ,  t h e  g i f t e d  s o m e t i m e s  e n c o u n t e r  u n i q u e  p r o b l e m s  a s  w e l l .  "  
T h e s e  u n i q u e  p r o b l e m s  i n c l u d e : ( l )  u n f a v o r a b l e  r e a c t i o n s  o f  o t h e r s  t o  
t h e i r  g i f t e d n e s s ,  ( 2 )  f r u s t r a t i n g  l i m i t a t i o n s  i m p o s e d  b y  d i s c r e p a n c y  
b e t w e e n  t h e i r  m e n t a l  a n d  p h y s i c a l ,  s o c i a l ,  e m o t i o n a l  d e v e l o p m e n t ,  
8
I b i d . ,  p .  2 5 7 ;  G e r t r u d e  H .  H i l d r e t h ,  E d u c a t i n g  t h e  G i f t e d  
( N e w  Y o r k :  H a r p e r  a n d  B r o t h e r s ,  1 9 5 2 ) ,  p p .  1 0 - 1 1 .  -
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a n d  ( 3 )  t h e  c u r r i c u l u m  t h a t  f a i l s  t o  c h a l l e n g e  s u p e r i o r  a b i l i t i e s ,  9  
I n  t h e  H o m e  
I n  h i s  h o m e  t h e  c h i l d  m a y  e n c o u n t e r  m i s u n d e r s t a n d i n g  a n d  
m i n i m i z i n g  o f  h i s  g i f t s  b y  p a r e n t s  a n d  s i b l i n g s ,  p a r e n t a l  i n d i f f e r -
e n c e ,  a b s e n c e  o f  s t i m u l a t i o n ,  l a c k  o f  r i c h  f a m i l y  e x p e r i e n c e  b e c a u s e  
o f  i n t e l l e c t u a l  d i f f e r e n c e s ,  t o o  h i g h  e x p e c t a t i o n s  a s  h i s  a b i l i t i e s  
b e c o m e  a p p a r e n t ,  e x p l o i t a t i o n  o f  h i s  g i f t e d n e s s ,  o r  o v e r s t r u c t u r i n g  
o f  l e i s u r e  t i m e .  1 0  
I n  t h e  S c h o o l  
H e  m a y  e n c o u n t e r  c l a s s m a t e s '  r e s e n t m e n t  d u e  t o  t h e  t e a c h e r ' s  
t e n d e n c y  t o  o v e r e m p h a s i z e  a c a d e m i c  a c h i e v e m e n t  a n d  h e r  i n s e n s i -
t i v i t y  t o  o t h e r  c h i l d r e n ' s  r e a c t i o n s ,  p r o b l e m s  o f  d i s c r e p a n c y  b e t w e e n  
h i s  i n t e l l e c t u a l  a n d  p h y s i c a l  m a t u r i t y ,  t e a c h e r ' s  j e a l o u s y  o f  h i s  g i f t e d -
n e s s ,  p a r e n t a l  p r e s s u r e s  f o r  a c c e l e r a t i o n ,  o v e r c u l t i v a t i o n  o f  i n t e l l e c -
t u a l  i n t e r e s t s  a t  t h e  e x p e n s e  o f  p h y s i c a l  a n d  s o c i a l  d e v e l o p m e n t ,  
u n r e a s o n a b l e  e x p e c t a t i o n s  o f  s o c i a l  m a t u r i t y ,  a n d  a  c u r r i c u l u m  w h i c h  
d o e s  n o t  m e e t  h i s  n e e d s  b y  s t i m u l a t i n g  h i s  i n t e l l e c t u a l  c u r i o s i t y ,  
c h a l l e n g i n g  h i s  a b i l i t i e s ,  o r  p r o v i d i n g  o p p o r t u n i t y  f o r  s e l f - e x p r e s s i o n  
9 S c h e i f e l e ,  o p .  c i t . ,  p p .  2 7 - 3 0 .  
l O i b i d .  
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and development of special interests. 11 
Among His Peers 
The area in which gifted children most often fail is in their 
social relationships. The problems are those of misunderstanding 
by his peers, one-sidedness due to mishandling, age-grade dis-
placement which may lead to inferiority in sports or boy-girl prob-
lems, and failure to learn give-and-take before adolescence. 12 
These children need guidance toward emotional stability and 
social development. They want to be like other children and to have 
friends. They should be provided with a balanced program of 
social activities. 
In His Self-Concept 
Most gifted individuals possess the motive to accomplish, 
and, if they are denied the opportunity to develop their ability, they 
become frustrated. Often the gifted child has a feeling of aloneness 
because of his deviation, and the higher his mental age, the greater 
is this tendency. A feeling of inferiority sometimes results from his 
llibid., pp. 31-32. 
12Hildreth, op. cit., p. 192; Rhea K. Boardman and Gertrude 
Hildreth, "Adjustment Problems of the Gifted, 11 Understanding the 
Child, 17:41-44, April, 1948. -
1 7  
i n a b i l i t y  t o  h o l d  h i s  o w n  i n  p h y s i c a l  s k i l l s ,  p a r t i c u l a r l y  i f  m u c h  
a c c e l e r a t e d .  T h e  s a m e  i s  t r u e  i f  h e  h a s  n o t  h a d  t h e  s o c i a l  e x p e r i -
e n c e s  o f  n o r m a l  c h i l d r e n .  H e  o f t e n  f e e l s  a n x i e t y  b e c a u s e  o f  h i s  
c o n c e r n  i n  t h e  m e a n i n g  o f  t h e  w o r l d  a n d  i m m o r t a l i t y ,  1 3  T h e  
r e a c t i o n  o f  t h e  c h i l d  t o  h i s  g i f t e d n e s s  m a y  b e  a c c e p t a n c e ,  a c t i v e  
r e b e l l i o n ,  c o n c e i t  a n d  i n t o l e r a n c e ,  o r  w i t h d r a w a l ,  d e p e n d i n g  u p o n  
h o w  h e  i s  h a n d l e d .  
S e t t i n g  a t t a i n a b l e ,  w o r t h w h i l e  g o a l s  i s  a  f a c t o r  b a s i c  t o  g o o d  
m e n t a l  h e a l t h .  I t  i s  i m p o r t a n t  t h a t  t h e  c h i l d  a c c e p t  h i s  g i f t e d n e s s ,  
r e a l i z e  t h e  o b l i g a t i o n  i t  c a r r i e s ,  a n d  d e v e l o p  p e r s o n a l  g o a l s .  1 4  
S c h e i f e l e  s u g g e s t s  c o n s t r u c t i v e  a n d  p r e v e n t i v e  m e a s u r e s  
w h i c h  m a y  b e  e m p l o y e d  i n  d e a l i n g  w i t h  t h e  s p e c i a l  p r o b l e m s  o f  t h e  
g i f t e d  c h i l d :  ( 1 )  a  n o r m a l  c h i l d h o o d  w i t h  r i c h  e x p e r i e n c e s  w i t h  a  
w i d e  v a r i e t y  o f  m a t e r i a l s  c h a l l e n g i n g  t o  h i s  i n t e r e s t s  a n d  a b i l i t y ,  
( 2 )  d e m a n d s  f o r  p e r f o r m a n c e  c o m m e n s u r a t e  w i t h  h i s  a b i l i t y ,  ( 3 )  d e v e l -
o p m e n t  o f  t h e  s k i l l s  h e  w i l l  n e e d - - s t u d y  s k i l l s ,  w o r k  h a b i t s ,  p h y s i c a l  
a n d  s o c i a l  s k i l l s ,  u s e  o f  t o o l s  o f  c r e a t i v e  e x p r e s s i o n ,  e t c . ,  ( 4 )  e n c o u r -
a g e m e n t  o f  c r i t i c a l  t h i n k i n g ,  o r i g i n a l i t y ,  a n d  c r e a t i v e  e x p r e s s i o n ,  
( 5 )  a c c e p t a n c e ,  u n d e r s t a n d i n g ,  e n c o u r a g e m e n t ,  a n d  ( 6 )  g u i d a n c e  i n  
1 3 S c h e i f e l e ,  o p .  c i t .  ,  p .  3 3 .  
1 4
I b i d , ,  p p .  3 5 - 3 6 ,  
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use of his exceptional abilities in order to realize his potentialities 
and development of a wholesome attitude toward others. 15 
IV. IDENTIFICATION OF THE GIFTED 
There is great need for careful, systematic identification of 
the gifted in all schools. There are three general methods which 
supplement each other and which together make an excellErJ.t program 
of identification. The first method is by use of standardized tests. 
Those commonly used are group intelligence tests, vocational 
aptitude tests, academic achievement tests, personality inventories, 
and tests for special abilities. A Stanford-Binet test is usually 
given in systems having special programs for the gifted. 16 A 
Stanford-Binet intelligence quotient of 130 is the most commonly 
accepted one for admission into these programs. 
Teachers' judgments are the second important method in 
assessing giftedness. When they are used, the teachers should be 
given specific instruction for making such judgments. 17 The third 
15lbid., p. 33. 
16Merle R. Sumption, Dorothy Morris, and Lewis M. Terman, 
"Special Education for the Gifted Child, " in The Education of Excep-
tional Children, Forty-Ninth Yearbook of the National Society for the 
Study of Education, Part I. (Chicago: University of Chicago Press, 
1950), p. 262. 
1 7 Arch O. Heck, Education of Exceptional Children, (New 
York: McGraw-Hill Book Company, 1953), p. 391. 
1 9  
m e t h o d  i s  t h e  u s e  o f  r e c o r d s  o f  t h e  c h i l d ' s  c l a s s r o o m  p e r f o r m a n c e  
i n  t h e  p a s t .  T h e  i n t e l l i g e n c e  t e s t  i s  g e n e r a l l y  c o n s i d e r e d  t o  b e  t h e  
b e s t  s i n g l e  c r i t e r i o n  b u t  d o e s  n o t  t e l l  t h e  w h o l e  s t o r y .  D r i v e ,  
k e e n n e s s  o f  i n t e r e s t ,  c u r i o s i t y ,  a n d  o r i g i n a l i t y  a r e  o t h e r  f a c t o r s .  
V .  P L A N N I N G  F O R  T H E  G I F T E D  
I m p o r t a n c e  o f  E a r l y  R e c o g n i t i o n  
O n e  o f  t h e  f e w  a r e a s  i n  t h e  p r o b l e m  o f  t h e  e d u c a t i o n  o f  t h e  
g i f t e d  w h e r e  t h e r e  s e e m s  t o  b e  s o m e w h a t  g e n e r a l  a g r e e m e n t  i s  i n  
t h e  m a t t e r  o f  t h e  i m p o r t a n c e  o f  e a r l y  r e c o g n i t i o n .  W . i t t y  e m p h a s i z e d  
i t s  i m p o r t a n c e  t h u s :  
R e s e a r c h  w o r k e r s  g e n e r a l l y  a g r e e  t h a t  p l a n s  s h o u l d  b e  
m a d e  t o  i d e n t i f y  t h e  g i f t e d  c h i l d  e a r l y  i n  o r d e r  t h a t  a  l o n g -
t e r m  p r o g r a m  o f  e d u c a t i o n  m a y  b e  p l a n n e d .  T h i s  p r o g r a m  
s h o u l d  b e g i n  a t  h o m e  a n d  s h o u l d  i n c l u d e  a d e q u a t e  a n d  c o n -
t i n u o u s  c o u n s e l i n g  a f t e r  t h e  c h i l d  e n t e r s  s c h o o l .  G u i d a n c e  i s  
f r e q u e n t l y  n e c e s s a r y  i f  t h e  g i f t e d  p u p i l  i s  t o  b e c o m e  a  w e l l -
a d j u s t e d ,  h a p p y ,  a n d  s u c c e s s f u l  p e r s o n a l i t y .  1 8  
H i l d r e t h  l i s t s  s i x  s p e c i f i c  a d v a n t a g e s  o f  e a r l y  d i s c o v e r y  o f  
t h e  g i f t e d  a s  f o l l o w s :  
1 .  I n t e l l i g e n t  g u i d a n c e  c a n  b e  p r o v i d e d  f o r  t h e m  b y  w e l l -
t r a i n e d ,  p r o f e s s i o n a l  t e a c h e r s  a n d  a d v i s e r s .  
2 .  G i f t e d  c h i l d r e n  c a n  b e  p l a c e d  d u r i n g  t h e  f o r m a t i v e  
y e a r s  i n  a n  e n v i r o n m e n t  t h a t  w i l l  i n t r o d u c e  t h e m  t o  t h e  e v e r -
w i d e n i n g  f i e l d s  o f  k n o w l e d g e .  
1 8 w i t t y ,  o p .  c i t . ,  p .  2 6 4 .  
3. Training in study and work habits that will ensure 
better outcomes from creative effort can begin early. 
4. Opportunity can be given for social living that pro-
motes the learning of group adjustment and opportunities for 
leadership. 
5. An environment can be provided that arouses interest 
and challenges ability, that may result in devotion to learning 
and study, investigation and thoughtful reflection. 
6. School cooperation with the child's parents is made 
possible that will lead to earlier understanding of the child 
on the part of his parents and ensure wholesome training at 
home as well as in school. 19 
Importance of Planned Program 
20 
It is noteworthy that the schools that have what they consider 
to be successful programs for the mentally superior did long-term 
planning. Special education of the gifted does not mean "more of the 
same." It requires an enriched environment and a carefully devel-
oped curriculum that goes into broader and broader areas. It does 
not consist of giving only the work of the regular class plus subjects 
which belong to higher educational levels. It means giving the child 
extra experiences that will lead to the fullest development of his 
potentialities. There is little organized material for such programs, 
and it must be developed and planned in advance with ample provision 
19Hildreth, op. cit. , p. 11. 
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f o r  f o l l o w i n g  t h e  g r o w i n g  i n t e r e s t s  a n d  e v e r - w i d e n i n g  i n v e s t i g a t i o n s  
o f  t h e  g i f t e d  c h i l d  i n  s e a r c h  o f  k n o w l e d g e .  
T e a c h e r s  o f  t h e  G i f t e d  
P e r s o n a l  q u a l i f i c a t i o n s .  O f  u t m o s t  i m p o r t a n c e  t o  d e v e l o p m e n t  
o f  t h e  g i f t e d  i s  t e a c h e r  a s s i g n m e n t .  F r a n k  T .  W i l s o n ,  o f  H u n t e r  
C o l l e g e  w h e r e  t h e  f a m o u s  l a b o r a t o r y  s c h o o l  f o r  e d u c a t i o n  o f  t h e  
g i f t e d  i s  l o c a t e d ,  s a y s  t h a t  t h e  t e a c h e r  o f  t h e  g i f t e d  n e e d s  t o  u n d e r -
s t a n d  t h e  n a t u r e  o f  g i f t e d  c h i l d r e n ,  a c c e p t  g i f t e d  c h i l d r e n ,  h a v e  
s p e c i a l  s k i l l s  f o r  h a n d l i n g  t h e i r  a c t i v i t i e s ,  a n d  h a v e  b r e a d t h  o f  i n t e r -
e s t s  a n d  u n d e r s t a n d i n g  a n d  a  v a r i e t y  o f  c o m p e t e n c i e s .  H e  r e p o r t s  
v i s i t i n g  a  c o l l e g e  c l a s s  w h i c h  w a s  j u s t  c o m p l e t i n g  a  c o u r s e  i n  t h e  
e d u c a t i o n  o f  t h e  g i f t e d .  W h e n  h e  a s k e d  t h e m  w h a t  t h e y  b e l i e v e d  t o  
b e  t h e  q u a l i f i c a t i o n s  f o r  a  t e a c h e r  f o r  g i f t e d  c h i l d r e n ,  t h e y  a g r e e d  
t h a t  t h e  t e a c h e r s  s h o u l d  b e  g i f t e d  t h e m s e l v e s ,  h a v e  t h e  p e r s o n a l  
q u a l i t i e s  o f  t o l e r a n c e ,  g o o d w i l l ,  h u m o r  a n d  f a i r n e s s ,  h a v e  b r o a d e n -
i n g  e x p e r i e n c e s  i n  a  n u m b e r  o f  s u b j e c t  m a t t e r  f i e l d s ,  a n d  h a v e  a t  
l e a s t  . f i v e  y e a r s  o f  c o l l e g e  t r a i n i n g .  2 0  T h e  b o o k  p u b l i s h e d  b y  t h e  
A m e r i c a n  A s s o c i a t i o n  f o r  G i f t e d  C h i l d r e n ,  T h e  G i f t e d  C h i l d ,  
2 0 F r a n k  T .  W i l s o n ,  " S u g g e s t i o n s  f o r  t h e  P r e p a r a t i o n  o f  
T e a c h e r s  f o r  G i f t e d  C h i l d r e n , "  E l e m e n t a r y  S c h o o l  J o u r n a l ,  5 2 :  
1 5 9 - 6 0 .  
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recommends for teachers of the gifted ones who have "ability to 
recognize giftedness, to create an atmosphere and environment 
favorable to its development, to provide conditions that give it a 
chance to emerge and blossom. 11 21 The teacher must be well 
qualified by personality, being alert, friendly, understanding, and 
constructive. Above all, he must have a desire to help each 
child develop his potentialities. 
Special education. Justman reports that the training of 
teachers who teach gifted classes has not been as specifically 
related to their professional needs as that of teachers working with 
other groups of exceptional children and suggests that one reason 
is the fact that assignments of that kind have mistakenly been con-
sidered an easy task. 22 A study which summarized data collected 
from 175 colleges for the 1947-48 year in regard to classes for 
teachers of exceptional children showed that speech correction was 
the field for which the largest number of colleges (122) had special 
preparation. One and one-half per cent of our children have speech 
defects. Forty-five colleges had courses for training teachers for 
2 1w. Carson Ryan, Ruth Strang, and Paul Witty, "The 
Teacher of Gifted Children, 11 in Paul Witty, op. cit., p. 129. 
22Joseph Justman, "Obstacles to the Improvement of Teaching 
in Classes for the Gifted, 11 Exceptional Children, 18:41, November, 
1951. 
m e n t a l l y  d e f i c i e n t  c h i l d r e n ,  a n d  o n l y  s i x  c o l l e g e s  g a v e  c l a s s e s  f o r  
t r a i n i n g  t e a c h e r s  o f  t h e  g i f t e d ;  y e t  t h e  U n i t e d  S t a t e s  O f f i c e  o f  
E d u c a t i o n  e s t i m a t e s  t h a t  t w o  p e r  c e n t  o f  o u r  p o p u l a t i o n  b e l o n g s  i n  
e a c h  o f  t h e s e  t w o  e x t r e m e s .  T h e  s i x  i n s t i t u t i o n s  g i v i n g  t r a i n i n g  
2 3  
f o r  t e a c h e r s  o f  g i f t e d  c h i l d r e n  w e r e  o n e  i n  F l o r i d a ,  o n e  i n  P e n n s y l -
v a n i a ,  t w o  i n  I l l i n o i s ,  a n d  o n e  i n  M i n n e s o t a .  F i v e  h a d  o n e  t h r e e -
h o u r  c o u r s e  e a c h ,  a n d  o n l y  P e n n s y l v a n i a  S t a t e  C o l l e g e  h a d  m o r e  
t h a n  o n e  c o u r s e .  I t  h a d  a  s e q u e n c e  o f  t h r e e  c o u r s e s .  2 3  
A u t h o r s  g e n e r a l l y  c o n c u r  i n  t h e  o p i n i o n  t h a t  t h e  g i f t e d  c h i l d  
i s  s u p e r i o r  n o t  o n l y  i n  m e n t a l  a b i l i t i e s ,  b u t  a l s o ,  u s u a l l y ,  i n  p h y s i c a l  
d e v e l o p m e n t  a n d  i n  s o c i a l  a n d  e m o t i o n a l  a d j u s t m e n t .  H e  n e e d s  t o  
l i v e  a  n o r m a l ,  h a p p y  l i f e  i n  a  s t i m u l a t i n g  e n v i r o n m e n t  w i t h  o p t i m u m  
l o v e  a n d  e n c o u r a g e m e n t .  H e  d o e s  h a v e  s p e c i a l  p r o b l e m s  i n  t h e  
h o m e ,  t h e  s c h o o l ,  a n d  i n  h i s  s c h o o l  c o n t a c t s  d u e  t o  h i s  d e v i a t i o n .  
F r e q u e n t l y  t h e s e  p r o b l e m s  a r e  t h e  r e s u l t  o f  m i s m a n a g e m e n t ;  
t h e y  a r e  n o t  i n h e r e n t  i n  g i f t e d n e s s .  
I n  m e e t i n g  t h e  i n d i v i d u a l  n e e d s  o f  t h e  g i f t e d ,  t h e  f i r s t  s t e p  
i s  i d e n t i f y i n g  h i m  b y  a  c o m b i n a t i o n  o f  m e a n s ,  t h e  c h i e f  o f  w h i c h  i s  
t h e  i n t e l l i g e n c e  t e s t .  T h e  e a r l i e r  i n  h i s  l i f e  h e  i s  i d e n t i f i e d ,  t h e  
b e t t e r  c h a n c e  h e  h a s  f o r  f u l l  r e a l i z a t i o n .  H e  n e e d s  t o  h a v e  a  p l a n n e d  
2 3 W i l s o n ,  o p .  c i t . ,  p .  1 5 7 .  
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program of school work and of leisure time experiences, but not to 
the extent that his physical and social development are sacrificed 
to his intellectual development. The teachers of the gifted need to 
be those who understand the gifted child and who have special 
training in the work. There is a great need for college courses and 
workshops in dealing with mentally superior children. 
C H A P T E R  I I I  
P R O G R A M S  F O R  E D U C A T I O N  O F  G I F T E D  
C U R R E N T L Y  U S E D  I N  U N I T E D  S T A T E S  
S p e c i a l  p r o v i s i o n  f o r  t h e  e d u c a t i o n  o f  m e n t a l l y  s u p e r i o r  
c h i l d r e n  i s  n o t  a  n e w  i d e a .  I t  h a s  a l w a y s  b e e n  m a d e  t o  s o m e  e x t e n t ,  
a n d  t e a c h e r s  h a v e  t a k e n  c a r e  o f  i n d i v i d u a l  d i f f e r e n c e s  i n  t h e i r  o w n  
c l a s s r o o m s .  I n  t h e  l a t t e r  p a r t  o f  t h e  l a s t  c e n t u r y  a  m o v e m e n t  
t o w a r d  f l e x i b l e  a d v a n c e m e n t  o f  t h e  c a p a b l e  b e g a n .  I t  w a s  e v o l v e d  
b y  W i l l i a m  T .  H a r r i s  i n  t h e  S t .  L o u i s  s c h o o l s ,  p r o m o t i o n s  b e i n g  
m a d e  e v e r y  t e n  w e e k s .  L a t e r  E l i z a b e t h ,  N e w  J e r s e y ,  e s t a b l i s h e d  
a  " t h r e e - t r a c k "  p l a n  w h e r e  t h e  c l a s s e s  w e r e  d i v i d e d  a c c o r d i n g  t o  
a b i l i t y .  V a r i o u s  f o r m s  o f  t h e s e  p l a n s  h a v e  b e e n  t r i e d  t h r o u g h o u t  
t h e  U n i t e d  S t a t e s .  1  T h e  t h r e e  m e t h o d s  o f  p r o v i d i n g  s p e c i a l  
e d u c a t i o n  f o r  t h e  g i f t e d  a r e  b y  a c c e l e r a t i o n ,  e n r i c h m e n t ,  a n d  t h e  
l a b o r a t o r y  p l a n .  
l L e t a  S .  H o l l i n g w o r t h ,  G i f t e d  C h i l d r e n :  T h e i r  N a t u r e  a n d  
N u r t u r e  ( N e w  Y o r k :  T h e  M a c m i l l a n  C o m p a n y ,  1 9 2 6 ) ,  p p .  2 7 6 - 7 7 .  
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I. TYPES OF PROGRAMS 
Acceleration 
The best-known and the simplest plan to use is acceleration, 
which to the layman usually means "skipping" a grade by double 
promotion. Obviously, this procedure is open to some criticism, 
because the child may miss basic skills or necessary subject 
matter. Another method of acceleration is by putting the gifted 
into a fast-moving class and allowing them to complete the work at 
a faster speed and so finish the work of a grade in shorter time 
and go on to the work of the next grade, enabling the entire group 
to shorten the number of years in school. The entire matter is 
highly controversial. 
In the matter of acceleration Hollingworth wrote that children 
with an I. Q. above 140 can enter college by fifteen or sixteen and 
are not conspicuous. Those entering college at twelve or thirteen 
are those with I. Q. 's of 175 or above and are very rare. Accel-
eration is more of a disadvantage in the earlier years.. A five-year-
old among eight-year-olds is very conspicuous, but a fifteen-year-
old among eighteen-year-olds is not. She proposed segregation with 
accelerated programs through the early grades and with rapid progress 
through the regular grades after twelve years. 2 Terman and Oden, 
2Ibid.' pp. 298-99. 
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d i r e c t o r s  o f  t h e  w e l l - k n o w n  S t a n f o r d  S t u d i e s  o f  G e n i u s ,  a s s e r t e d  i n  
t h e i r  d i s c u s s i o n  o f  f o l l o w - u p  s t u d y :  
I t  i s  o u r  o p i n i o n  t h a t  c h i l d r e n  o f  1 3 5  I .  A .  o r  h i g h e r  
s h o u l d  b e  p r o m o t e d  s u f f i c i e n t l y  t o  p e r m i t  c o l l e g e  e n t r a n c e  
b y  t h e  a g e  o f  1 7  a t  l e a s t ,  a n d  t h a t  a  m a j o r i t y  o f  t h i s  g r o u p  
w o u l d  b e  b e t t e r  o f f  t o  e n t e r  a t  s i x t e e n .  A c c e l e r a t i o n  t o  
t h i s  e x t e n t  i s  e s p e c i a l l y  a d v i s a b l e  f o r  t h o s e  w h o  i n t e n d  t o  
c o m p l e t e  t w o  o r  m o r e  y e a r s  o f  g r a d u a t e  s t u d y  i n  p r e p a r a -
t i o n  f o r  a  p r o f e s s i o n a l  c a r e e r .  3  
T h e  a r g u m e n t s  u s e d  i n  f a v o r  o f  a c c e l e r a t i o n  a r e  t h a t  i t :  
( 1 )  c h a l l e n g e s  a b i l i t y ,  ( 2 )  s p a r e s  f r u s t r a t i o n s  a n d  i n d u c e m e n t  t o  
l a z i n e s s ,  a n d  ( 3 )  p e r m i t s  y o u n g e r  a s s u m p t i o n  o f  r e s p o n s i b i l i t i e s .  
T h e  d a n g e r  i s  i n  s o c i a l  a n d  e m o t i o n a l  m a l a d j u s t m e n t s ,  b u t  s i z e  a n d  
m a t u r i t y  a f f e c t  t h e  a m o u n t  o f  d a n g e r .  T h e  a d v i s a b i l i t y  o f  a c c e l e r a -
t i o n  d e p e n d s  u p o n  i n d i v i d u a l  p a t t e r n s  o f  c h a r a c t e r i s t i c s .  4  M o s t  
a u t h o r i t i e s  p r e f e r  a c c e l e r a t i o n  w i t h  e n r i c h m e n t  t o  a c c e l e r a t i o n  
a l o n e .  
E n r i c h m e n t  
E n r i c h m e n t  i s  p r o v i d i n g  b r o a d e n i n g  e x p e r i e n c e s  f o r  t h e  
g i f t e d  c h i l d r e n ,  i n  a d d i t i o n  t o  t h e  p r e s c r i b e d  c u r r i c u l u m .  I t  i s  t h e  
m e t h o d  m o s t  g e n e r a l l y  a p p r o v e d  b y  a d m i n i s t r a t o r s  a n d  t e a c h e r s  a t  
3 L e w i s  T e r m a n  a n d  M e l i t a  O d e n ,  T h e  G i f t e d  C h i l d  G r o w s  U p  
( V o l .  I V  o f  G e n e t i c  S t u d i e s  o f  G e n i u s .  S t a n f o r d :  S t a n f o r d  U n i v e r s i t y  
P r e s s ,  1 9 4 7 ) ,  p .  2 8 1 .  
4
E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n  o f  t h e  N a t i o n a l  E d u c a t i o n  
A s s o c i a t i o n  a n d  t h e  A m e r i c a n  A s s o c i a t i o n  o f  S c h o o l  A d m i n i s t r a t o r s ,  
E d u c a t i o n  o f  t h e  G i f t e d  ( W a s h i n g t o n ,  D .  C .  :  N a t i o n a l  E d u c a t i o n  
A s s o c i a t i o n ,  1 9 4 4 ) ,  p p .  4 9 - 5 0 .  
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the present time. There is general agreement on the desirability of 
enrichment; the place where it is to be carried on is the controversial 
issue. Enrichment takes place to some extent in every classroom. 
It takes place in special classes, in part-time groups, through extra-
curricular or co-curricular activities, and sometimes in special 
schools. It may or may not be combined with acceleration. Enrich-
ment in the regular classroom is carried on by using the unit method 
of teaching, by differentiated assignments, by using additional facili-
ties and personnel, and by extending the classroom into the community. 
The philosophy of enrichment in the regular classroom as 
opposed to ability grouping, as interpreted by Scheifele, is that it 
gives the social values inherent in heterogeneous grouping which 
include: (1) the interplay of children of varying ability working and 
playing together and sharing goals and plans, (2) its paralleling of 
the real life situation, (3) the development of respect for the dignity 
of the individual, (4) the provision of training in both leadership and 
followership, (5) the provision of stimulation for the slow student by 
the bright student, and (6) the learning of phys.ical skills by the bright 
pupil with his own age group. Furthermore, realism forces us to 
admit that until the financial strain engendered by the greatly increased 
population is eased, it will be necessary to use this method. Small 
classes greatly facilitate enrichment.5 
5Marian Scheifele, The Gifted Child !:i the Regular Classroom 
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S e g r e g a t i o n  o r  A b i l i t y  G r o u p i n g  
S e g r e g a t i o n  o f  t h e  g i f t e d  f o r  a  f u l l  d a y  o r  h a l f  d a y  o r  i n  
s p e c i a l  s c h o o l s  i s  a  m o s t  c o n t r o v e r s i a l  i s s u e .  T h e  p r a c t i c e  i s  
f o l l o w e d  i n  m a n y  s c h o o l  s y s t e m s ,  t w o  o f  t h e  b e s t  k n o w n  g r o u p s  b e i n g  
t h o s e  i n  t h e  H u n t e r  C o l l e g e  E l e m e n t a r y  S c h o o l  a n d  i n  t h e  C l e v e l a n d  
m a j o r - w o r k  c l a s s e s .  S i l v e r m a n  q u o t e s  T e r m a n  t h a t  a l t h o u g h  i t  w a s  
r e c e n t l y  e s t i m a t e d  t h a t  m o r e  t h a n  o n e  m i l l i o n  A m e r i c a n  s c h o o l  
c h i l d r e n  h a v e  s u p e r i o r  i n t e l l i g e n c e  n e e d i n g  s p e c i a l  e d u c a t i o n ,  s c a r c e l y  
t w e n t y - o n e  t h o u s a n d  a r e  i n  s p e c i a l  c l a s s e s .  I n  d e f e n d i n g  s p e c i a l  
c l a s s e s ,  h e  d e c l a r e s  t h a t :  
I t  i s  n o  m o r e  u n d e m o c r a t i c  o r  d i s c r i m i n a t i n g  t o  p r o v i d e  
s p e c i a l  c l a s s e s  a n d  i n s t r u c t i o n  f o r  t h e  m e n t a l l y  g i f t e d  a t  t h e  
t a x p a y e r s '  e x p e n s e  t h a n  i t  i s  t o  p r o v i d e  f o o t b a l l  s t a d i u m s  a n d  
e x p e n s i v e  c o a c h i n g  s t a f f s  f o r  t h e  p h y s i c a l l y  g i f t e d .  6  
T h e  E d u c a t i o n a l  P o l i c i e s  C o m m i s s i o n  l i s t s  a s  t h e  a d v a n t a g e s  
o f  s p e c i a l  c l a s s e s  t h a t :  ( 1 )  t h e y  a r e  a  c h a l l e n g e  b e c a u s e  o f  t h e  h i g h e r  
s t a n d a r d s ,  ( 2 )  b e t t e r  w o r k  h a b i t s  a r e  d e v e l o p e d ,  ( 3 )  l a r g e r  n u m b e r  
a n d  v a r i e t y  o f  e x p e r i e n c e s  a r e  d e v e l o p e d ,  ( 4 )  t h e  d i f f i c u l t y  o f  t h e  
{ P r a c t i c a l  S u g g e s t i o n s  F o r  T e a c h i n g  N o .  1 2 .  N e w  Y o r k :  B u r e a u  o f  
P u b l i c a t i o n s ,  T e a c h e r s  C o l l e g e ,  C o l u m b i a  U n i v e r s i t y ,  1 9 5 3 ) ,  p p .  4 5 -
4 6 .  
6
M i l t o n  a n d  M a r g a r e t  S i l v e r m a n ,  " S o  T h a t ' s  W h a t  H a p p e n s  t o  
C h i l d  P r o d i g i e s , "  S a t u r d a y  E v e n i n g  P o s t ,  2 2 4 : 2 2 - 2 3 ,  F e b r u a r y  2 ,  
1 9 5 2 .  
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work precludes egotism, and (5) the plan permits assignment of a 
specially qualified teacher. The claimed disadvantages include: 
(1) its being undemocratic, (2) the stigma on those not admitted, 
(3) lack of interplay between individuals of varying interests and 
abilities, (4) artificiality, as society is heterogeneous, (5) its failure 
to provide stimulation for the slower pupil, (6) objections of parents, 
and (7) teachers' objection to classes with all bright pupils removed. 7 
Hildreth, looking at the matter from the point of view of the 
gifted, mentions in addition to the points already listed: (1) that the 
gifted in regular classes tend to be idle, (2) that classmates sometimes 
adopt unfavorable attitudes, and (3) acceleration can be provided with-
out skipping. Other arguments used against the practice are (1) that 
the gifted in special classes become snobbish, (2) that it is imprac-
tical in small communities, and (3) that there is danger of false 
identification. 8 
Hollingworth felt that the problem of conceit was greatly 
overestimated. It seems more likely that in segregated classes the 
bright pupil may for the first time meet a successful rival. His re-
moval may be beneficial to the rest of the class instead of th:e reverse. 
7Educational Policies Commission, op. cit., p. 51. 
8Hildreth, Educating the Gifted (New York: Harper and 
Brothers, 1952), pp. 253-58.-
S h e  r e a s o n s  t h u s :  
E x p r e s s i o n  o f  t h e  f e a r  t h a t  s e g r e g a t i o n  o f  t h e  a b l e  i n  
s c h o o l  w i l l  p r o d u c e  c l a s s  c o n s c i o u s n e s s  s u b v e r s i v e  t o  t h e  
i d e a l s  o f  d e m o c r a c y  s e e m s  t o  i m p l y  t h a t  a t  p r e s e n t  i n  a d u l t  
s o c i e t y  m e n  a r e  m i n g l i n g  f r e e l y  w i t h  p e r s o n s  o f  a l l  d e g r e e s  
o f  i n t e l l i g e n c e ,  i n  w o r k ,  n e i g h b o r h o o d ,  c o n v e r s a t i o n ,  a n d  
r e c r e a t i o n .  N o  s u c h  c o n d i t i o n  e x i s t s ,  o r  e v e r  h a s  e x i s t e d ,  
i n  a d u l t  s o c i e t y .  A s  l i f e  g o e s  o n ,  l i k e - m i n d e d  m e n  a r e  w i n -
n o w e d  i n t o  s o c i a l  g r o u p s ,  p a r t l y  b y  t h e  o u t c o m e  o f  c o m p e t i -
t i o n ,  p a r t l y  b y  p r e f e r e n c e  f o r  t h e  s a m e  k i n d s  o f  s h e l t e r  a n d  
r e c r e a t i o n ,  a n d  p a r t l y  b y  t h e  a b i l i t y  t o  p e r f o r m  t h e  s a m e  
a c t s  o f  t h o u g h t .  9  
L a b o r a t o r y  o r  P r o j e c t  P l a n  
3 1  
T h e  t h i r d  p l a n  o f  p r o v i s i o n  f o r  t h e  g i f t e d  i s  t h e  l a b o r a t o r y  o r  
p r o j e c t  m e t h o d ,  t h e  b e s t  k n o w n  o f  w h i c h  a r e  t h e  W i n n e t k a  a n d  t h e  
D a l t o n  p l a n s .  A l t h o u g h  t h e s e  p l a n s  w e r e  n o t  o r i g i n a l l y  i n t e n d e d  f o r  
t h e  g i f t e d ,  S a n t a y a n a  e x p r e s s e s  t h e  o p i n i o n  t h a t  t h e  m e t h o d  i s  a n  
e x c e l l e n t  o n e  f o r  t h e m .  
R e a l  a d a p t a t i o n  o f  t h e  s c h o o l  t o  t h e s e  c h i l d r e n  m u s t  
c o m e  t h r o u g h  s o m e  f o r m  o f  i n d i v i d u a l  i n s t r u c t i o n  w h i c h  
r e c o g n i z e s  t h e  w i d e  v a r i e t y  o f  a b i l i t i e s  a m o n g  t h e  g i f t e d .  
T h i s  w o r k  m i g h t  b e  i n  t h e  f o r m  o f  d i f f e r e n t i a t e d  a s s i g n -
m e n t s ,  o r  i n  p e r m i t t i n g  c h i l d r e n  t o  p r o g r e s s  a t  v a r y i n g  
r a t e s  t h r o u g h  e a c h  s u b j e c t ,  o r  i n  a  c o m b i n a t i o n  o f  t h e  t w o .  
T h i s  t e c h n i q u e  i s  i l l u s t r a t e d  b y  t h e  W i n n e t k a  s y s t e m  o f  
i n d i v i d u a l i z e d  i n s t r u c t i o n ,  w h i c h  w a s  d e v i s e d  f o r  t h e  r a n k  
a n d  f i l e  o f  p u p i l s .  B e c a u s e  o f  i t s  r e c o g n i t i o n  o f  i n d i v i d u a l  
d i f f e r e n c e  i t  i s  o b v i o u s  t h a t  t h e  s y s t e m  h a s  g r e a t  u s e f u l n e s s  
a s  a  m e t h o d  f o r  t h e  e d u c a t i o n  o f  g i f t e d  c h i l d r e n .  1 0  
9 H o l l i n g w o r t h ,  o p .  c i t .  ,  p .  3 0 4 .  
1 0 s .  G e o r g e  S a n t a y a n a ,  " T h e  I n t e l l e c t u a l l y  G i f t e d  C h i l d ,  
1 1  
T h e  C l e a r i n g  H o u s e ,  2 1 : 2 6 5 ,  J a n u a r y ,  1 9 4 7 .  
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In using this plan the teachers determine specifically what 
each child must master. Each child's plan is based on complete 
diagnostic testing. There must be a recognition of need for self-
instructive and self-corrective material, 11 
Under the Dalton plan each child works under a contract. 
The work is divided into contract jobs--five contracts in five sub-
jects represent a month's work. The child works in various labor-
atories under the teachers of the subject he chooses to work upon. 
Each child works independently, but there are group meetings for 
discussion. There is a time limit for the completion of the con-
tracts. 
The advantages of these plans lie in: (1) the provision for 
individual differences, (2) the fact that they can become media of 
enrichment, and (3) the learning to work independently and to budget 
one's own time. Drawbacks include: the extensive amount of book-
keeping required, (2) the fact that contracts must constantly be 
revised, and (3) the fact that the objectives are determined by the 
teacher instead of by the learner. 12 
l llbid. 
12Louise Krueger, W. Paul Allen, Elsa Ebeling, and Robert 
H. Roberts, "Administrative Problems in Educating Gifted Children," 
in Witty, op. cit., p. 264. 
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I I .  S P E C I F I C  P R O G R A M S  
P r o g r a m s  U s i n g  E n r . i c h e d  A c c e l e r a t i o n  
A  c o m b i n a t i o n  o f  e n r i c h m e n t  a n d  a c c e l e r a t i o n  h a s  b e e n  d e v e l -
o p e d  i n  a  n u m b e r  o f  s c h o o l  s y s t e m s .  E n r i c h e d  a c c e l e r a t i o n  p r e v e n t s  
s o c i a l  a n d  e m o t i o n a l  i m b a l a n c e ,  a c c o r d i n g  t o  M e i s t e r .  T h e  p h i l o s o p h y  
i n v o l v e d  i s  t h a t  t h e  d u r a t i o n  i n  t i m e  i s  n o t  a s  i m p o r t a n t  a s  q u a l i t y  a n d  
t h e  d e g r e e  t o  w h i c h  p o t e n t i a l i t y  i s  r e a l i z e d .  1 3  
T r a n s i t i o n  p l a n s .  T h e  F o r d  F o u n d a t i o n  P r o g r a m  o f  A d m i s s i o n  
t o  C o l l e g e  w i t h  A d v a n c e d  S t a n d i n g  i s  o n e  s u c h  p l a n .  I t  i s  u s e d  a t  t h e  
H i g h  S c h o o l  o f  S c i e n c e  i n  N e w  Y o r k  C i t y ,  a  s p e c i a l i z e d  s c h o o l  w h i c h  
w i l l  b e  d i s c u s s e d  l a t e r .  T h e  e s s e n t i a l s  o f  t h i s  p l a n  a r e  t h a t  t h e  
s t u d e n t s  t a k e  c o u r s e s  i n  t h e i r  f o u r  y e a r s  o f  h i g h  s c h o o l  w h i c h  w i l l  
s h o r t e n  t h e i r  c o l l e g e  y e a r s .  E l e v e n  d i f f e r e n t  c o u r s e s  a r e  o f f e r e d  i n  
t h e  c o o p e r a t i n g  h i g h  s c h o o l s .  F o u r  s u c h  c o u r s e s  c o u l d  s a v e  t h e  
s t u d e n t  o n e  y e a r  i n  c o l l e g e .  S t u d e n t s  t a k e  f r o m  o n e  t o  f o u r  o f  s u c h  
c l a s s e s  i n  g r o u p s  o f  t w e n t y  t o  t w e n t y - f i v e .  I n  N e w  Y o r k  H i g h  S c h o o l  
o f  S c i e n c e  t h e  s t u d e n t s  c h o s e n  w e r e  f r o m  t h e  t o p  t w o  p e r  c e n t  a s  t h e  
s c h o o l  e n r o l l s  g i f t e d  c h i l d r e n  o n l y .  C o u r s e s  a r e  p l a n n e d  b y  c o m m i t t e e s  
l 3 M o r r i s  M e i s t e r ,  " W h a t  A r e  S o m e  P r o m i s i n g  P r o g r a m s  f o r  
G i f t e d  S t u d e n t s ? "  N a t i o n a l  A s s o c i a t i o n  o f  S e c o n d a r y  S c h o o l  P r i n c i p a l s  
B u l l e t i n ,  3 8 : 3 1 7 ,  A p r i l ,  1 9 5 4 .  
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from the twelve high schools and twelve colleges participating in the 
plan. Among the courses offered are English literature, mathe-
matics, and the various sciences. Teachers of these classes have 
one class a day fewer than other teachers. College methods are 
used. The Ford Foundation grants twenty-five hundred dollars for 
laboratory equipment, and the students buy their own books. The 
students are tested by the College Entrance Examination Board. Under 
an alternate plan the student may shorten the years in high school and 
spend four years in college. 
Meister draws the following conclusions: (1) enriched 
acceleration is an essential for the high ability youth, (2) for the 
topmost echelon it does not matter whether the acceleration comes 
in high school or in college, (3) for the other gifted youth the high 
school is the better environment, (4) without more study we do not 
know at what point enriched acceleration engenders social and 
emotional imbalance, and (5) there is need for better understanding 
between high school and college teachers. 14 
In the fall of 1954 a number of liberal arts colleges and 
Massachusetts Institute of Technology admitted with advanced stand-
ing students from twenty selected secondary schools who covered a 
14Ibid., p. 323. 
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y e a r ' s  w o r k  i n  f r o m  t w o  t o  f o u r  c o l l e g e  s u b j e c t s  w h i l e  s t i l l  i n  h i g h  
s c h o o l .  T h i s  a c t i o n  r e s u l t e d  f r o m  a  s t u d y  d i r e c t e d  b y  D r .  W i l l i a m  
H .  C o r n o g ,  p r e s i d e n t  o f  C e n t r a l  H i g h  S c h o o l ,  P h i l a d e l p h i a .  1 5  
N e w  Y o r k  C i t y  p r o v i s i o n .  I n  N e w  Y o r k  C i t y  t h e r e  a r e  m o r e  
t h a n  e i g h t y  c l a s s e s  f o r  t h e  i n t e l l e c t u a l l y  g i f t e d .  I n  t h e  j u n i o r  h i g h  
s c h o o l s  t h e y  a r e  i n  r a p i d  a d v a n c e m e n t  c l a s s e s  t h a t  h a v e  e n r i c h e d  
c u r r i c u l a  a n d  p e r m i s s i o n  t o  d o  t h e  w o r k  o f  t h r e e  t e r m s  i n  t w o .  I n  
s e n i o r  h i g h  s c h o o l  t h e y  c a n  g o  i n t o  h o n o r s  c l a s s e s  o r  i n t o  o n e  o f  t h e  
f o u r  s p e c i a l i z e d  h i g h  s c h o o l s ,  t h r e e  o f  w h i c h  s t r e s s  s c i e n c e  a n d  
t e c h n i c a l  s u b j e c t s  a n d  o n e  s p e c i a l  t r a i n i n g  i n  t h e  a r t s .  1 6  
T h r e e - t r a c k  s y s t e m s .  D e t r o i t ,  R o c h e s t e r  ( N e w  Y o r k ) ,  
C a m b r i d g e  ( O h i o ) ,  a n d  C h i c a g o  h a v e  t h r e e  t r a c k - s y s t e m s  w h e r e  
c h i l d r e n  a r e  d i v i d e d  i n t o  f a s t - m o v i n g ,  a v e r a g e ,  a n d  s l o w - m o v i n g  
g r o u p s .  T h e  f a s t  g r o u p s  h a v e  e n r i c h e d  p r o g r a m s .  T h i s  p l a n  p e r -
m i t s  t h e  g i f t e d  t o  p r o g r e s s  r a p i d l y  w i t h o u t  o m i t t i n g  e s s e n t i a l s  o f  
s u b j e c t  m a t t e r ,  a n d  t h e  f a s t - m o v i n g  g r o u p s  m a y  a l s o  c o m p l e t e  t h e  
c o _ u r s e  i n  f e w e r  y e a r s .  1 7  
1 5 D o r o t h y  C a t h e l l ,  " H o n o r s  E n g l i s h :  A  B r e a k  f o r  B r i g h t  
S t u d e n t s , "  T h e  C l e a r i n g  H o u s e ,  2 9 : 3 3 1 ,  F e b r u a r y ,  1 9 5 5 .  
1 6
K a t h e r i n e  G l o v e r ,  " A r e  W e  W a s t i n g  T o m o r r o w ' s  L e a d e r s ? "  
P a r e n t s  M a g a z i n e ,  2 7 :  1 2 6 - 2 7 ,  J u n e ,  1 9 5 2 ;  A r c h  O .  H e c k ,  E d u c a t i o n  
o f  E x c e p t i o n a l  C h i l d r e n  ( N e w  Y o r k :  M c G r a w  H i l l  B o o k  C o m p a n y ,  1 9 5 3 ) ,  
p p .  3 7 9 - 3 8 2 .  
1 7
T h e r o n  F r e e z e ,  " T h e  C h a l l e n g e  o f  t h e  G i f t e d  C h i l d , "  
E d u c a t i o n a l  L e a d e r s h i p ,  1 1 : 1 5 6 - 5 9 ,  D e c e m b e r ,  1 9 5 3 .  
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Long Beach plan. Long Beach, California, made a concerted 
effort to improve its program for the gifted; they felt those with 
special talents were already well taken care of. They tested experi-
mentally homogeneous grouping versus heterogeneous rooms. They 
do not group homogeneously in the elementary school, but in junior 
and senior high school the students are grouped homogeneously in 
the academic courses and heterogeneously in the non-academic ones. 
Acceleration is on an individual basis. At most, one or two accelera-
tions are made, allowing college entrance at seventeen or possibly 
sixteen. In the junior high two years' mathematics is completed 
in one and one-half years, leaving a semester for enrichment. Also 
there are special sixth grade classes in literature, mathematics, 
and science. After two years the results of this program were 
described as gratifying. This plan is obviously a combination of 
enriched acceleration and enrichment in the regular classroom. 
Many programs cannot be classified definitely as there is consider-
able overlapping. 
Enrichment in Special Classes for Half Days 
The Colfax plan, Enrichment in half-day classes is the plan 
followed by some of the school systems best known for their special 
education of the gifted, This plan consists of homogeneous grouping 
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f o r  a  h a l f  d a y  i n  t h e  a c a d e m i c  c o u r s e s  a n d  h e t e r o g e n e o u s  g r o u p i n g  i n  
n o n - a c a d e m i c  c l a s s e s  a n d  h o m e r o o m  a c t i v i t i e s .  S u c h  a  p l a n  i s  t h e  
o n e  u s e d  i n  t h e  C o l f a x  S c h o o l ,  P i t t s b u r g h ,  P e n n s y l v a n i a .  T h e  p l a n  
w a s  d e v e l o p e d  b y  t h e  t r i a l  a n d  e r r o r  m e t h o d ;  t h e  f i r s t  t w o  p l a n s  
p r o v e d  u n s a t i s f a c t o r y .  T h e  p r e s e n t  p l a n  i s  a  h a l f - d a y  w o r k s h o p  
o r g a n i z a t i o n .  T w o  g r a d e  l e v e l s  a r e  i n  e a c h  w o r k s h o p ,  a n d  t h e  p u p i l s  
s p e n d  t h e  o t h e r  h a l f  d a y  i n  t h e i r  c h r o n o l o g i c a l  g r o u p s .  T h e y  a r e  
g r o u p e d  b y  a c h i e v e m e n t  a n d  S t a n f o r d - B i n e t  t e s t  s c o r e s .  T h e  w o r k -
s h o p s  m e e t  a t  t h e  s a m e  t i m e  a s  t h e  a c a d e m i c  c l a s s e s ,  a n d  t h e  c u r r i c -
u l u m  i n c l u d e s  t h e  r e g u l a r  a c a d e m i c  w o r k  p l u s  e n r i c h m e n t  a c t i v i t i e s .  
T h e  w o r k s h o p s  a r e  o f  t h e  s a m e  s i z e  a s  t h e  r e g u l a r  c l a s s e s  a n d  h a v e  
n o  e x t r a  e q u i p m e n t  e x c e p t  a  t y p e w r i t e r  a n d  a  m i c r o s c o p e .  T h e  
t e a c h e r s  f o r  t h e s e  c l a s s e s  a r e  c h o s e n  f r o m  t h e  r e g u l a r  s t a f f .  T h e  
c h i l d r e n  s t u d y  t h i n g s  t h e  a v e r a g e  c l a s s  d o e s  n o t  h a v e  t i m e  f o r .  
T y p i n g  a n d  S p a n i s h  a r e  a m o n g  t h e  e n r i c h m e n t  a c t i v i t i e s .  T e c h n i q u e s  
u s e d  i n c l u d e  i n d i v i d u a l  a n d  g r o u p  c r e a t i v e  p r o j e c t s ,  r e s e a r c h ,  t r a i n -
i n g  i n  s e l f - d i r e c t i o n ,  s h a r i n g  r e s e a r c h  p r o b l e m s ,  a n d  u s i n g  t h e  
p r o b l e m  a p p r o a c h  a n d  s c i e n t i f i c  m e t h o d .  E v e n  f i r s t  g r a d e r s  p a r t i c i -
p a t e  i n  t h e  p r o g r a m . 1 8  
M o n r o e  H i g h  S c h o o l  p l a n .  M o n r o e  H i g h  S c h o o l ,  R o c h e s t e r ,  
N e w  Y o r k ,  d e v e l o p e d  a  p r o g r a m  f o r  i t s  f i f t y - s e v e n  g i f t e d  c h i l d r e n  
l 8 H e d w i g  O .  P r e g l e r ,  " T h e  C o l f a x  P l a n , "  E x c e p t i o n a l  
C h i l d r e n ,  2 0 : 2 0 :  1 9 8 - 2 0 1 ,  F e b r u a r y ,  1 9 5 4 .  
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after a four-year period of planning. Because of a limited budget 
it was decided to establish four-year continuity of honors classes. 
The course offered is college preparatory with a broad curriculum. 
Two classes, with ninth and tenth graders in one and eleventh and 
twelfth graders in the other, are conducted. Enrichment is 
planned and is carried on within subject matter areas. The students 
are grouped only in academic subjects. The goals of this program 
are the establishment of good study habits, appreciation of time and 
a balanced day and progressive emphasis on intelligent choice and 
increase in breadth and depth of knowledge. 19 
Special Schools 
Hunter College program. Hunter College Elementary School, 
a laboratory school conducted by Hunter College, New York City, 
is described in a book by Hildreth. 20 The school enrolls children 
aged three to eleven chosen from the schools of the Burrough of 
Manhattan. The minimum I. Q. accepted is 130, but the average is 
150. The school has twenty-two teachers with M. A. degrees, in 
19Mary A. Sheehan, "How Can the Needs of the Gifted Students 
Be Met?" National Association of Secondary Principals Bulletin, 
20:198-201, February, 1954. 
20Hildreth, op. cit. 
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a d d i t i o n  t o  i t s  p r i n c i p a l ,  F l o r e n c e  B r u m b a u g h .  I t  h a s  f i v e  f u l l - t i m e  
s p e c i a l  t e a c h e r s  f o r  a r t ,  w o r k s h o p ,  a u d i o - v i s u a l  e n r i c h m e n t ,  F r e n c h ,  
a n d  m u s i c .  S t u d e n t  t e a c h e r s  f r o m  H u n t e r  C o l l e g e  d o  p r a c t i c e  t e a c h -
i n g  i n  t h e  s c h o o l .  T h e  s c h o o l  w a s  p l a n n e d  a n d  e q u i p p e d  f o r  t h e  t e a c h -
i n g  o f  t h e  g i f t e d .  F u r t h e r m o r e ,  t h e  p u p i l s  a t  H u n t e r  m a y  u s e  t h e  
f a c i l i t i e s  o f  t h e  c o l l e g e ,  i n c l u d i n g  t h e  a s s e m b l y ,  L i t t l e  T h e a t e r ,  
c a r p e n t e r  s h o p ,  g r e e n h o u s e ,  C o l l e g e  A r t  S t u d i o ,  a n d  o b s e r v a t o r y .  
C l a s s e s  a r e  o r g a n i z e d  o n  a  c h r o n o l o g i c a l  b a s i s  a n d  d o  n o t  
h a v e  g r a d e  d e s i g n a t i o n .  T h e  t h r e e - y e a r - o l d s  a r e  r e f e r r e d  t o  a s  
t h e  3
1
s  a n d  t h e  e l e v e n - y e a r - o l d s  a r e  t h e  l l ' s .  T h e  o l d e r  c l a s s e s  
h a v e  t w e n t y - f i v e  t o  t h i r t y  p u p i l s  a n d  t h e  y o u n g e r  o n e s  e i g h t e e n  t o  
t w e n t y .  N o  t u i t i o n  i s  c h a r g e d - - a d m i s s i o n  i s  s t r i c t l y  b y  I .  Q .  r a t i n g ,  
b u t  s i b l i n g s  o f  c h i l d r e n  a l r e a d y  i n  s c h o o l  a r e  g i v e n  p r e f e r e n c e .  T h e  
n e w  e n r o l l m e n t s  a r e  f r o m  t h e  t o p  o f  t h e  I .  Q .  r a t i n g  l i s t s ,  b u t  
e f f o r t  i s  m a d e  t o  k e e p  t h e  n u m b e r  o f  b o y s  a n d  g i r l s  e q u a l .  T o t a l  
e n r o l l m e n t  o f  t h e  s c h o o l  i s  4 5 0 .  
H u n t e r ' s  p r o g r a m  i s  o n e  o f  e n r i c h m e n t ,  a l t h o u g h  t h e r e  i s ,  
v e r y  r a r e l y ,  a c c e l e r a t i o n  t o  a n o t h e r  a g e  g r o u p .  T h e  s c h o o l  f a v o r s  
l e s s e n i n g  t h e  n u m b e r  o f  t h e  h i g h  s c h o o l  o r  c o l l e g e  y e a r s ,  b u t  n o t  
t h o s e  o f  t h e  e l e m e n t a r y  s c h o o l .  A  g i f t e d  c h i l d  c o u l d  s t i l l  g e t  a  
P h .  D .  a t  t h e  a g e  o f  t w e n t y - t h r e e .  M o r e  o f  t h e  g i f t e d  c h i l d r e n  c o u l d  
g o  t o  c o l l e g e  i f  t h e y  c o u l d  f i n i s h  y o u n g e r .  T h e r e  i s  a  9 0  p e r  c e n t  
overlap of high school senior year and the college freshman year.21 
The eleven-year-olds that leave Hunter enter junior high school. 
Hildreth asserts that the gifted child is always accelerated in spite of 
himself. He can do the work of the regular school in half the time; 
40 
so the rest of the time should be used for enrichment. At Hunter 
enrichment means "setting up a unified type of program which pro-
vides to the fullest degree for meaningful experiences in a rich environ-
ment. 112 2 An integrated curriculum is Hunter's solution to the problem. 
Teacher initiative is encouraged, but the whole program is carefully 
planned. 
The parents cooperate closely with the school and help with 
the enriching opportunities in the community. The location of the 
school in an area close to good museums, galleries, libraries, civic 
enterprises, and sights of interest is an asset which is used to the 
uttermost. Parents are considered co-workers in everything except 
actual class instruction. They help with the school library, hobby 
clubs, Boy Scouts, and social events. They serve on numerous boards 
and committees. 
21Hildreth, op. cit., p. 263. 
22Ibid., p. 262. 
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N e w  Y o r k  H i g h  S c h o o l  o f  S c i e n c e .  T h e  N e w  Y o r k  H i g h  S c h o o l  
o f  S c i e n c e  i s  o n e  o f  f o u r  s p e c i a l i z e d  h i g h  s c h o o l s  i n  N e w  Y o r k  C i t y  
w h i c h  d r a w  t h e i r  s t u d e n t  b o d y  f r o m  a m o n g  t h e  g i f t e d .  A  s p e c i a l i z e d  
h i g h  s c h o o l ,  a s  d e s c r i b e d  b y  M e i s t e r ,  i s  a  h i g h  s c h o o l  w h i c h  i s  
d e s i g n e d  t o  m e e t  t h e  n e e d s ,  i n t e r e s t s ,  a n d  a b i l i t i e s  o f  a  s p e c i a l  s e g -
m e n t  o f  t h e  s c h o o l  p o p u l a t i o n .  2 3  T h e  N e w  Y o r k  H i g h  S c h o o l  o f  
S c i e n c e  a d m i t s  s t u d e n t s  w i t h  a  m o r e  t h a n  p a s s i n g  i n t e r e s t  i n  s c i e n c e ,  
s t u d e n t s  w h o  w i l l  l a t e r  b e c o m e  p h y s i c i s t s ,  p s y c h o l o g i s t s ,  r e s e a r c h  
w o r k e r s ,  d o c t o r s ,  e n g i n e e r s ,  c h e m i s t s ,  b i o l o g i s t s ,  a n d  t h e  l i k e .  
H o w e v e r ,  t h e  s c h o o l  d o e s  n o t  e n c o u r a g e  n a r r o w  s p e c i a l i z a t i o n .  I n  
t h e  S c i e n c e  S c h o o l  s t u d e n t s  s t u d y  m o r e  s o c i a l  s t u d i e s ,  m o r e  E n g l i s h ,  
m o r e  m a t h e m a t i c s ,  a n d  a s  m u c h  f o r e i g n  l a n g u a g e ,  m u s i c ,  a n d  a r t  
a s  t h o s e  i n  t h e  g e n e r a l  h i g h  s c h o o l s .  T h e r e  a r e  e i g h t y  h i g h  s c h o o l s  
i n  N e w  Y o r k ;  t w e n t y  o f  t h e m  a r e  s p e c i a l i z e d ,  b u t  o n l y  f o u r  h a v e  l i n e s  
o f  s p e c i a l i z a t i o n  w h i c h  a t t r a c t  o n l y  t h e  g i f t e d .  T h e .  s c i e n c e  h i g h  
s c h o o l  i s  a  f o u r - : r e a r  c o e d u c a t i o n a l  s c h o o l  w h i c h  h a s  2 ,  4 0 0  s t u d e n t s .  
A d m i s s i o n  i s  b y  t e s t ,  w h i c h  w a s  f o r m u l a t e d  b y  I r v i n g  L o r g e  o f  
T e a c h e r s  C o l l e g e ,  C o l u m b i a  U n i v e r s i t y .  I t  t e s t s  v o c a b u l a r y ,  c o m p o -
s i t i o n ,  a n d  m a t h e m a t i c s  r e a s o n i n g  a n d  s k i l l s .  O n e  o u t  o f  e v e r y  t h r e e  
c a n d i d a t e s  i s  a c c e p t e d ,  a n d  t h e  m e d i a n  I .  Q .  o f  s t u d e n t s  i s  1 4 0 .  
2 3 M o r r i s  M e i s t e r ,  " A  H i g h  S c h o o l  o f  S c i e n c e  f o r  G i f t e d  S t u d e n t s "  
i n  W i t t y ,  o p .  c i t . ,  p p .  2 1 6 - 2 2 9 .  
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The first year the curriculum is integrated--English, social 
studies, mathematics, and science. In the sophomore year the 
curriculum proper is begun with attempts to meet the needs of the 
individual pupil and to carry out the school's philosophy of general 
education around a special interest, It also aims to prepare the 
students to pass college entrance examinations, Specialization begins 
in the junior year, a wide choice of courses being offered. One-
sidedness is discouraged, and a guidance program provided. Extra-
curricular activities both in and out of school flourish. School clubs 
include those in science, creative writing, orchestra, newspaper, 
chorus, chess, and athletics. "Squads" serve in the functioning 
of departmental offices. In 1950 there were eighty-two extracurricular 
and fifteen cocurricular groups as compared with twenty-six and 
three in 1939. 
Nearly all of the students enter college. In 1950 the members 
of the class received 175 scholarships totaling two hundred thousand 
dollars. 
Special Classes in Regular Schools 
Cleveland's major-work classes. Among the school systems 
in which enrichment is carried on in special classes is the Cleveland, 
Ohio, system with its well-known major-work classes which have 
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b e e n  i n  o p e r a t i o n  f o r  o v e r  t h i r t y  y e a r s .  T h e  c l a s s e s  w e r e  p l a n n e d  
w i t h  t h e  o b j e c t i v e  o f  f i n d i n g  a n  a n s w e r  t o  t h e  p r o b l e m  o f  a l l o w i n g  t h e  
m e n t a l l y  s u p e r i o r  t o  r e a l i z e  t h e i r  p o t e n t i a l i t i e s  w i t h o u t  c r e a t i n g  a  
s o c i a l  p r o b l e m .  T h e  p l a n  h a s  b e e n  i n  u s e  s i n c e  1 9 2 2 .  I t  w a s  p a r t i a l l y  
s u p p o r t e d  b y  t h e  W o m e n ' s  C i t y  C l u b  a t  f i r s t  b u t  i s  n o w  p a r t  o f  t h e  
r e g u l a r  s c h o o l  p r o g r a m .  I n  1 9 5 3  t h e r e  w e r e  s i x t e e n  h u n d r e d  s t u d e n t s  
i n  t h e  f o r t y - t w o  m a j o r - w o r k  c l a s s e s  i n  t h e  e l e m e n t a r y ,  j u n i o r  h i g h ,  
a n d  s e n i o r  h i g h  c l a s s e s .  A n  a t t e m p t  i s  m a d e  t o  k e e p  t h e  l i m i t  t o  
t w e n t y - f i v e  s t u d e n t s  i n  e a c h  c l a s s .  T h e  p r o g r a m  b e g i n s  i n  t h e  t h i r d  
g r a d e .  A f t e r  t e s t i n g  s h o w s  t h a t  a  c h i l d  i s  e l i g i b l e  f o r  t h e  c l a s s ,  t h e  
p a r e n t s  a r e  i n t e r v i e w e d ,  a n d ,  i f  t h e y  g i v e  t h e i r  c o n s e n t ,  t h e  c h i l d  i s  
e n r o l l e d .  
T h e  s t u d e n t s  i n  t h e  m a j o r - w o r k  c l a s s e s  a r e  w i t h  t h e  r e g u l a r  
s t u d e n t s  f o r  p l a y  p e r i o d s ,  r h y t h m  b a n d ,  a n d  o t h e r  a c t i v i t i e s .  I n  t h e  
s p e c i a l  c l a s s e s  e a c h  c h i l d  i s  e n c o u r a g e d  t o  w o r k  a t  h i s  o w n  c a p a c i t y ,  
b u t  m a n y  g r o u p  d i s c u s s i o n s  a r e  h e l d  t o  s h a r e  e x p e r i e n c e s  a n d  i d e a s ,  
E a c h  c h i l d  w o r k s  o n  a n  i n d i v i d u a l  p r o j e c t  a n d  a l s o  t a k e s  p a r t  i n  a  g r o u p  
p r o j e c t .  C h i l d r e n  c o l l e c t  t h e i r  o w n  m a t e r i a l s  a n d  b u d g e t  t h e i r  o w n  
t i m e .  T h e  k e y n o t e  o f  t h e  c l a s s  i s  e n r i c h m e n t .  T h e  a i m  i s  a  b r o a d e r  
p r o g r a m  w i t h o u t  e n c r o a c h m e n t  o n  t h e  w o r k  o f  t h e  h i g h e r  g r a d e s .  T r e  
c l a s s e s  f o s t e r  a  f o u n d a t i o n  f o r  t h e  s t u d y  o f  a  f o r e i g n  l a n g u a g e ,  r e a d i n g  
o f  b i o g r a p h y  a n d  h i s t o r y ,  i n t e r e s t  i n  s c i e n c e ,  l i b r a r y  s k i l l s ,  a n d  
44 
opportunities for experience learning. 24 
Recently Sumption made a study of the results of Cleveland's 
major-work classes by comparing a group of sixty-five adults of 
equally high intelligence to a group who had been in the major-work 
program by using a questionnaire with fifty-nine items. Some very 
marked results in favor of the special classes were reported, notable 
in the areas of social leadership, scholarship, and use of leisure time. 
No sacrifice of fundamentals, health, or eyesight was reported. 25 
Los Angeles' Opportunity Rooms. Los Angeles, California, 
began experimental work with the gifted in 1915-16. For four years 
the work was carried on by one teacher who was then made a super-
visor as other classes were organized. By 1937 there were twenty-
one classes in elementary schools and two junior high schools had 
experimental groups. These special classes are called Opportunity 
Rooms. The children are carefully chosen. A child is eligible if 
his achievement age is two years above his chronological age. It is 
usually found that I. Q. 1 s are 125 or above. The program is enriched 
by adding special subjects, selecting more difficult materials, 
24Dorothy E. Norris, "Tailor-Made for High I. Q. 's, 11 Journal 
of the National Education Association, 42:276-77, May, 1953. 
25M. R. Sumption, Three Hundred Gifted Children (Yonkers-on-
Hudson, New York: World Book Company, 1941), cited in Harry J. 
Baker, Introduction to Exceptional Children (New York: The Macmillan 
Company, 1944), p. 292. 
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i n t r o d u c i n g  m o r e  s u p p l e m e n t a r y  b o o k s ,  a n d  g i v i n g  o p p o r t u n i t i e s  f o r  
i n c r e a s e d  c o n t a c t s  w i t h  i n t e r e s t - a r o u s i n g  i n s t i t u t i o n s ,  e v e n t s ,  a n d  
p e o p l e .  V a r i o u s  p r o j e c t s  a r e  c o n s t a n t l y  u n d e r w a y ,  a n d  t h e y  a r e  a l w a y s  
r e l a t e d .  A  m o d e r n  l a n g u a g e  i s  t a u g h t  i f  t h e  t e a c h e r  i s  a v a i l a b l e .  2 6  
P o r t l a n d ' s  C o o p e r a t i v e  P l a n .  T h e  F o r d  F o u n d a t i o n  i s  f i n a n c i n g  
a  c o o p e r a t i v e  f i v e - y e a r  s t u d y  b e i n g  c a r r i e d  o n  i n  P o r t l a n d ,  O r e g o n ,  b y  
t h e  c i t y  s c h o o l  s y s t e m  a n d  R e e d  C o l l e g e  o f  t h a t  c i t y .  A  p r o f e s s o r  i s  
o n  l o a n  f r o m  t h e  c o l l e g e  t o  d i r e c t  t h e  p r o g r a m .  T h e  s t u d y  w a s  i n s t i -
t u t e d  i n  J u l y  o f  1 9 5 2 ,  a n d  t h e  p l a n  i s  b e i n g  t r i e d  i n  f o u r t e e n  o f  t h e  
s e v e n t y  e l e m e n t a r y  s c h o o l s  a n d  i n  f i v e  o f  t h e  n i n e  h i g h  s c h o o l s  o f  t h e  
P o r t l a n d  s y s t e m .  T e a c h e r s  p a r t i c i p a t i n g  a r e  t r a i n e d  i n  s u m m e r  w o r k -
s h o p s ,  a f t e r - s c h o o l  c l a s s e s  f o r  e d u c a t i o n  o f  t h e  g i f t e d ,  a n d  i n  s p e c i a l  
c l a s s e s  d e s i g n e d  t o  g i v e  c o m p e t e n c y  i n  t h e  s u b j e c t s  t h e y  t e a c h .  E x t r a  
t e a c h e r s  f o r  t h e  p r o g r a m  a r e  p r o v i d e d  o n  t h e  b a s i s  o f  o n e - h a l f  
t e a c h e r  f o r  e a c h  e l e m e n t a r y  s c h o o l  a n d  o n e  a n d  o n e - h a l f  t e a c h e r s  f o r  
e a c h  h i g h  s c h o o l .  T h e  p u r p o s e  o f  e m p l o y i n g  e x t r a  t e a c h e r s  i s  t o  g i v e  
t h e  t e a c h e r s  t i m e  f o r  p l a n n i n g  a n d  t o  t e a c h  s p e c i a l  c l a s s e s  i n  v a r i o u s  
s u b j e c t s .  T h e  s p e c i a l  c l a s s e s  i n  t h e  e l e m e n t a r y  s c h o o l  m e e t  t w o  t o  
f i v e  t i m e s  a  w e e k  f o r  o n e  p e r i o d  i n  s c i e n c e ,  F r e n c h ,  S p a n i s h ,  
2 6  
A r c h  O .  H e c k ,  E d u c a t i o n  o f  E x c e p t i o n a l  C h i l d r e n  ( N e w  Y o r k :  
M c G r a w  H i l l  B o o k  C o m p a n y ,  1 9 4 0 ) , p .  3 9 4 .  
46 
arithmetic, literature, dramatics, art, and creative writing. No 
single school offers all of these classes; classes offered depend upon 
interest and availability of qualified teachers. The classes are small, 
having ten to fifteen members, and the teacher chosen has more than 
average competency in the area taught. Classes are taught on a 
qualitatively high level. 
In the Portland high schools the classes are arranged as special 
sections of regular classes and, in some cases, as supplementary to 
the curriculum. Among the supplementary classes are the junior-
senior seminars in science, mathematics, literature, and social 
studies. Seminars include from five to fifteen high school juniors and 
seniors and are conducted much as college seminars. There is no 
prescribed course, and problems dealt with grow out of the interests 
of the group. Lecturing and question and answer methods are avoided. 
Follow-up studies of the early years of the experiment were carried 
on, and both parents and students gave favorable evaluations. College 
students who had been in the first year's seminar reported that the 
greatest values had been learning to study better, to evaluate ideas, 
and to work on their own initiative, and development of greater self-
confidence. 27 
27Robert C. Wilson, "The Under-Educated: How We Have 
Neglected the Bright Child," The Atlantic, 195:60-62, May, 1955. 
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A b i n g t o n ' s  H o n o r s  E n g l i s h .  T h e  f i r s t  H o n o r s  C l a s s  i n  s e n i o r  
E n g l i s h  w a s  o r g a n i z e d  b y  A b i n g t o n ,  P e n n s y l v a n i a ,  h i g h  s c h o o l  t w o  
y e a r s  a g o .  P u p i l s  w e r e  c h o s e n  b y  t h e  u s e  o f  t h e  C o o p e r a t i v e  T e s t  
i n  M e c h a n i c s  o f  E n g l i s h  p r e p a r e d  b y  t h e  N a t i o n a l  C o u n c i l  o f  E d u c a t i o n ,  
i n t e l l i g e n c e  t e s t s ,  s c h o o l  r e c o r d s ,  c o m p o s i t i o n  t e s t s ,  a n d  t e a c h e r  
j u d g m e n t s .  T h e  t w e n t y - e i g h t  s e n i o r s  w h o  w e r e  c h o s e n  w e r e  a r b i r a r i l y  
p l a c e d  i n  t h e  c l a s s ,  a n d  a  f e w  o f  t h e m  r e s e n t e d  t h e  i d e a .  T h e  n e x t  
y e a r  t h e  s t u d e n t s  a n d  t h e i r  p a r e n t s  w e r e  c o n s u l t e d  b e f o r e  t h e y  w e r e  
p l a c e d  i n  t h e  c l a s s ,  a n d  t h e  r e s u l t s  w e r e  b e t t e r .  T h e  t h i r d  y e a r  
p u p i l s  w e r e  a n x i o u s  t o  b e  a d m i t t e d  t o  t h e  c l a s s ,  a n d  a  j u n i o r  H o n o r s  
C l a s s  w a s  a l s o  e s t a b l i s h e d .  A n  I .  Q .  o f  1 3 5  i s  a  t e n t a t i v e  l o w e r  
l i m i t  f o r  t h e  s p e c i a l  c l a s s e s  a t  A b i n g t o n .  T h e  c o u r s e  o f f e r s  i n t e n s i v e  
p r e p a r a t i o n  f o r  c o l l e g e ,  v o c a b u l a r y  d e v e l o p m e n t ,  p r a c t i c e  i n  t a k i n g  
s t a n d a r d i z e d  t e s t s ,  p r e c i s  a n d  t h e m e  w r i t i n g ,  i n t e r p r e t a t i o n  o f  
p o e t r y  a n d  p r o s e ,  d i r e c t e d  r e a d i n g  a c t i v i t i e s ,  a n d  r e f e r e n c e  w o r k  
s k i l l s .  
A t  A b i n g t o n  t h e  p r o b l e m  o f  g r a d i n g  i n  r e l a t i o n  t o  t h e  r e s t  o f  
t h e  s c h o o l  h a s  b e e n  a  p r o b l e m ,  a s  r a n k  i n  c l a s s  a f f e c t s  c h a n c e s  f o r  
s c h o l a r s h i p s  o r  e v e n  f o r  a d m i s s i o n  t o  t h e  c o l l e g e  o f  o n e ' s  f i r s t  
c h o i c e .  S o m e  s t u d e n t s  f e e l  t h a t  t h e y  c o u l d  g e t  A ' s  i n  a  r e g u l a r  c l a s s ,  
w h i l e  i n  t h e  s p e c i a l  c l a s s  t h e y  m i g h t  o n l y  r a t e  a  B .  I n  e v a l u a t i n g  t h e  
b e n e f i t s  d e r i v e d  f r o m  t h e  c l a s s ,  t h e  s t u d e n t s  p l a c e d  t h e  i n t a n g i b l e s  
48 
first. 28 
Hyde Park's Seminar for three. Franklin Delano Roosevelt 
High School, Hyde Park, New York, conducted a second-semester 
seminar for three seniors who passed the English Regents examina-
tion with grades of ninety or above at the end of the first semester. 
It was directed by two of the high school teachers. The three studied 
literary units on essays, on American contributions to literature, on 
historical novels, on plays, and in creative writing. In an article 
in The School Executive these students evaluate their own experiences: 
Thinking back over the experience of this semester, we 
remember momentary discouragements when assignments 
seemed overwhelming; but, in the main, we recall with satis-
faction the informality, the congeniality, and the challenge of 
the course. We have broadened our concept of literature, 
deepened our appreciation for that produced by American 
authors, and learned new respect for creative ability. For 
these reasons we feel that this course has been of exceptional 
value to us. 2 9 
Hyde Park School, Brooklyn. Public School No. 208, the 
Hyde Park School in Brooklyn, New York, has for twenty years 
carried on a program marked by movement, freedom, discussion, 
28cathell, op. cit., pp. 231-37. 
29carole Altic, Thomas Frost, and Gail Van Slyke, "High 
School Seminar for Three," The School Executive, 74:69, February, 
1955. 
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f i e l d  t r i p s ,  a n d  r e s e a r c h .  F o r e i g n  l a n g u a g e ,  a r t ,  t y p i n g ,  r a d i o  
b r o a d c a s t i n g ,  a n d  s p e e c h  a r e  t h e  e n r i c h m e n t  a r e a s .  P a r e n t s  p a y  a  
f e e  f o r  s o m e  o f  t h e s e  e x t r a s .  E a c h  c h i l d  w o r k s  a t  h i s  o w n  p a c e  a n d  
m a y  c o v e r  a  y e a r ' s  w o r k  i n  a  f e w  m o n t h s .  3 0  
P u b l i c  S c h o o l  N o .  2 3 3 ,  B r o o k l y n .  A t  P u b l i c  S c h o o l  N o .  2 3 3  
i n  B r o o k l y n  a  s p e c i a l  c l a s s  o f  s e v e n t h  g r a d e r s ,  k e p t  t o g e t h e r  f o r  
t w o  y e a r s ,  w a s  g i v e n  a d d e d  r e s p o n s i b i l i t i e s ,  a n  e n r i c h e d  p r o g r a m ,  
t w e n t y - f i v e  d o l l a r s  a  y e a r  f o r  e x t r a  s u p p l i e s ,  a  c u r r i c u l u m  a d j u s t e d  
t o  t h e i r  n e e d s ,  a n d  a n  o p p o r t u n i t y  f o r  c o m m u n i t y  s e r v i c e .  T h i s  c l a s s  
l e a r n e d  e v e r y t h i n g  p r e s c r i b e d  f o r  r e g u l a r  c l a s s e s ,  s t u d i e d  f r o m  a  
m o r e  m a t u r e  v i e w p o i n t .  A m o n g  t h e i r  a c t i v i t i e s  a r e  l i s t e d :  p a i n t i n g  
f l a g s  o f  t h e  U n i t e d  N a t i o n s  f o r  t h e  s c h o o l ,  w r i t i n g  a  c o n s t i t u t i o n  
f o r  t h e  s c h o o l ,  p r a c t i c e  i n  c o o p e r a t i v e  p l a n n i n g  f o r  t h e  s c h o o l ,  a n d  
w e l f a r e  a c t i v i t i e s  f o r  t h e  s c h o o l .  T h e  c l a s s  f o r m e d  a n d  m a i n t a i n e d  
a  n a t u r e  r o o m  f o r  t h e  w h o l e  s c h o o l .  E i g h t  c o m m i t t e e s  w e r e  f o r m e d :  
i n s e c t s ,  p l a n t s ,  a q u a t i c  l i f e ,  b i r d s ,  m a m m a l s ,  m i n e r a l s ,  i n d u s t r y ,  
a n d  r e c o r d s .  T h e  c o m m i t t e e s  r o t a t e d  a s  c u r a t o r s - o f - t h e - d a y ;  s o  e a c h  
c h i l d  h a d  t o  k n o w  h i s  o w n  a r e a  a n d  e n o u g h  a b o u t  t h e  o t h e r s  t o  a c t  a s  
a  g u i d e  f o r  v i s i t i n g  c l a s s e s .  A n y  c h i l d  i n  s c h o o l  m a y  c o m e  t o  t h e  
n a t u r e  r o o m  t o  l o o k ,  t o  r e a d ,  o r  t o  b o r r o w .  3 1  
3 0 G l o v e r ,  o p .  c i t . ,  p .  1 2 7 .  
3
1
K a r l  C .  G a r r i s o n ,  P s y c h o l o g y  o f  E x c e p t i o n a l  C h i l d r e n  
( N e w  Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y ,  l 9 5 0 ) ,  p p .  2 5 8 - 7 7 .  
50 
University City, Missouri, University City, Missouri, has a 
high percentage of gifted children, according to the school psycholo-
gist. Three years ago they organized for special education of the 
gifted, beginning with fifty pupils. At present there are in their 
program 275 pupils in eight elementary schools who receive instruc-
tion from two full- and one half-time teacher in thirty groups. Students 
are chosen on the basis of intelligence tests, achievement test, school 
records, and teacher ratings. A Stanford-Binet I. Q. rating of 140 
is generally required. Pupils meet with their enrichment leader in 
groups of eight to ten for periods of forty or fifty minutes twice a 
week. They explore topics not in the prescribed curriculum or not 
studied intensively. They emphasize language, the social studies, 
and science. Study units include such things as: history of the world, 
children of other lands, prehistoric times, great inventions. Reading, 
discussion, and reports are supplemented by outside authorities, 
by experiments, by trips, by construction of models. Current events, 
creative writing, and typing are featured. 32 
"Press Room" of John Marshall High. Some schools have 
enrichment built upon activity classes. A good example of this 
32James M. Dunlap, "Gifted Children in an Enriched Program," 
Exceptional Children, 21:135-37, January, 1955. 
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t e c h n i q u e  i s  t h e  " P r e s s  R o o m "  a t  J o h n  M a r s h a l l  H i g h  S c h o o l ,  
R i c h m o n d ,  V i r g i n i a .  T h i s  p l a n  h a s  b e e n  i n  o p e r a t i o n  t h e r e  f o r  
t w e n t y - s i x  y e a r s ,  a l t h o u g h  d u r i n g  t h e  t i m e  w h e n  s p e c i a l  c l a s s e s  f o r  
t h e  g i f t e d  w e r e  f r o w n e d  u p o n  g e n e r a l l y ,  i t  w a s  a n  " u n d e r g r o u n d  
o p e r a t i o n . "  T h e  c l a s s  i s  a  h a l f - d a y  a f f a i r  w h i c h  i s  a  c o m b i n e d  h o m e -
r o o m ,  s p e c i a l  E n g l i s h  c l a s s  a n d  j o u r n a l i s m  c l a s s  o r i e n t e d  a r o u n d  
t h e  s c h o o l  p a p e r .  I t  i s  a n  i n f o r m a l ,  h o m o g e n e o u s  t r i p l e  p e r i o d  f o r  
t h i r t y  s e n i o r s  w i t h  h i g h  I .  Q .  ' s ,  a n d  m e m b e r s h i p  i n  t h e  g r o u p  i s  a  
c o v e t e d  h o n o r .  3 3  
S c i e n c e  C l u b s .  S t i l l  a n o t h e r  w a y  o f  g i v i n g  s p e c i a l  a t t e n t i o n  
t o  t h e  g i f t e d  i s  b y  c l u b s  h e l d  d u r i n g  s c h o o l  h o u r s  o r  o u t s i d e  o f  s c h o o l .  
T h e  " D a w n  P a t r o l "  o f  A l b u q u e r q u e ,  N e w  M e x i c o ,  m e e t s  a n  h o u r  
b e f o r e  s c h o o l  f o r  a d v a n c e d ,  i n t e n s i v e  c h e m i s t r y ,  m a t h e m a t i c s ,  a n d  
p h y s i c s .  3 4  I n  W a t e r t o w n ,  M a s s a c h u s e t t s ,  p u p i l s  i n t e r e s t e d  i n  
s c i e n c e  a r e  i n v i t e d  t o  j o i n  a  s c i e n c e  c l u b  i n  w h i c h  t h e y  w o r k  o n  
i n d i v i d u a l  o r  g r o u p  p r o j e c t s .  T h o s e  w h o  s h o w  s p e c i a l  a b i l i t y  m a y  
e n t e r  t h e  S c i e n c e  S e m i n a r  S o c i e t y  w h i c h  h a s  w e e k l y  m e e t i n g s .  I n  
3 3 E r n e s t  W .  M o o n e y ,  J r . ,  " A  W o r k o u t  f o r  t h e  H i g h  I .  Q .  ' s ,  
1 1  
T h e  C l e a r i n g  H o u s e ,  2 9 : 3 9 2 - 9 4 ,  M a r c h ,  1 9 5 5 .  
3 4 W i l l i a m  H .  I v i n s ,  " H o w  C a n  t h e  N e e d s  o f  t h e  G i f t e d  S t u d e n t  
B e  M e t ? "  N a t i o n a l  A s s o c i a t i o n  o f  S e c o n d a r y  P r i n c i p a l s  B u l l e t i n ,  
3 8 : 2 6 8 ,  A p r i l ,  1 9 5 4 .  
52 
addition, they are trained in writing and presenting scientific papers. 
After two years a pupil is usually qualified to compete in the Westing-
house Talent Search. 35 The Westinghouse Talent Search is a broad 
scale operation financed by the Westinghouse Educational Foundation 
through Science Service. Its aim is to stimulate interest in science 
in secondary school students. It chooses by contest three hundred 
scientifically-minded students each year and gives scholarships to 
forty of them and honorable mention to the others. The scholarships 
are to Science Talent Institute in Washington, D. C. Science Service 
encourages experimentation in science by youth through Science Clubs 
of America which aids fifteen thousand science clubs in all parts of 
the world. About three hundred thou sand boys and girls are enrolled 
in junior and senior projects. 36 
The Laboratory Plan 
Bedford, Ohio, schools use for their gifted a program of 
individualized instruction which was begun in 1950 after a five-year 
study by the school psychologist and the staff members. The students 
35Paul Witty, "Educational Provisions for Gifted Children," 
School and Society, 76:180, September 20, 1952. 
36watson Davis, "Search for Talent in Science" in Paul Witty, 
The Gifted Child, American Association for Gifted Children (Boston: 
D. C. Heath and Company, 1953), pp. 236-41. 
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i n c l u d e d  h a v e  I .  Q .  
1  
s  o f  1 3 0  o r  a b o v e .  T h e  p a r e n t s  o f  t h e  s t u d e n t s  
a r e  i n t e r v i e w e d  a n d  a s k e d  t o  h e l p  b y  p r o v i d i n g  s u i t a b l e  e n r i c h m e n t  
e x p e r i e n c e .  T h e  c h i l d  m e e t s  t h e  c o o r d i n a t o r  o n c e  a  w e e k .  T h e  w o r k  
o f  t h e  c o o r d i n a t o r  i s  t o :  ( 1 )  e v a l u a t e  a b i l i t i e s  a n d  i n t e r e s t s ,  ( 2 )  h e l p  
p l a n ,  o r g a n i z e ,  a n d  d e v e l o p  s t u d y  a r e a s ,  ( 3 )  c o o p e r a t e  i n  d e v e l o p i n g  
a  h o m e - s c h o o l  p r o g r a m ,  ( 4 )  t e a c h  g r o u p s  o r  i n d i v i d u a l s  a s  n e e d  
a r i s e s ,  ( 5 )  k e e p  r e c o r d s ,  a n d  ( 6 )  e v a l u a t e  t h e  w h o l e  p r o g r a m .  S i x t y  
c h i l d r e n  i n  g r a d e s  o n e  t h r o u g h  t w e l v e  a r e  e n r o l l e d .  U s t n g  t h e  p r o -
j e c t  m e t h o d ,  t h e y  s h o w  s u s t a i n e d  i n t e r e s t  i n  a s t r o n o m y ,  c h e m i s t r y ,  
g e o l o g y ,  m u s i c ,  a n d  p r e h i s t o r i c  l o r e .  S u b j e c t i v e  o b s e r v a t i o n  s u g -
g e s t s  t h a t  t h e  c h i l d r e n  s h o w  m a r k e d  i m p r o v e m e n t .  T h e  p a r t i c i p a n t s  
a t t e n d  r e g u l a r  c l a s s e s  f o r  t h e  o t h e r  s c h o o l  w o r k .  3 7  
C o m m u n i t y  P r o g r a m s  F o r  G i f t e d  
B r o o k l y n  M u s e u m .  M a n y  c o m m u n i t i e s  p r o v i d e  a c t i v i t y  p r o -
g r a m s  f o r  t h e i r  g i f t e d  t h r o u g h o u t  t h e  y e a r  o r  a s  p a r t  o f  t h e i r  s u m m e r  
r e c r e a t i o n a l  p r o g r a m .  T h e  a c t i v i t i e s  c a r r i e d  o n  b y  t h e  M u s e u m  o f  
B r o o k l y n  a r e  a n  o u t s t a n d i n g  e x a m p l e .  A m o n g  t h e  c l u b s  c a r r i e d  o n  a t  
t h e  m u s e u m  a r e  t h e  E x p e r i m e n t  C l u b ,  C h e m i s t r y  C l u b ,  N a t u r e  C l u b ,  
C o n s t r u c t i o n  C l u b ,  S c i e n c e  a n d  C h e m i s t r y  C l u b ,  P h o t o g r a p h y  C l u b ,  
M i c r o s c o p e  C l u b ,  a n d  m a n y  o t h e r s .  T h e  M u s e u m  a l s o  s p o n s o r s  a  
3 7 P a u l  H .  H o l c o m b ,  " A  P r o g r a m  f o r  t h e  G i f t e d , "  E x c e p t i o n a l  
C h i l d r e n ,  1 9 : 2 0 1 ,  F e b r u a r y ,  1 9 5 3 .  
54 
Science Story Hour for children from four to six years of age. A 
newspaper, The Museum Gazette, is put out by the children. The 
gifted child is patently the one who profits most by these activities. 38 
Worcester, Massachusetts, programs. Two community pro-
grams are carried on in Worcester, Massachusetts. The Worcester 
Art Museum offers opportunities for self-expression in art, begin-
ning with nursery classes for three- to five-year-olds. Some drop 
out; others stay through adolescence. The project is financed by the 
community with help from a foundation. 39 Through the Girls Club, 
Worcester girls receive an opportunity to work in music and drama 
throughout the year. An operetta is produced annually. 40 
Creative activities. A broad creative program is carried on 
in Bernardsville, New York, as a part of the playground program. It 
includes painting, crafts, music, drama, and creative writing. Re-
sults of the various activities are combined weekly into some form 
of group presentation. Started as a wartime provision for care of 
38Nicholas Hobbs, "Community Recognition of the Gifted," 
in Witty, op. cit., pp. 180-82. 
391bid.' p. 17 5. 
40Ibid., p. 178. 
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c h i l d r e n  o f  w o r k i n g  m o t h e r s ,  t h e  p r o g r a m  h a s  b e e n  s o  s u c c e s s f u l  
t h a t  i t  h a s  b e e n  m a d e  p a r t  o f  t h e  r e g u l a r  s u m m e r  o f f e r i n g s .  4 1  T h e  
a r t s  a n d  c r a f t s  s u m m e r  p r o g r a m  o f  L a w r e n c e ,  K a n s a s ,  p r o v i d e s  
f o r  t w o  h u n d r e d  c h i l d r e n  f r o m  k i n d e r g a r t e n  t h r o u g h  t h e  h i g h  s c h o o l .  
I t  i s  f i n a n c e d  b y  t h e  C o m m u n i t y  C h e s t .  4 2  
A  p u b l i c  l i b r a r i a n  i n  D a l l a s ,  T e x a s ,  i n v i t e d  c h i l d r e n  w h o  
l i k e d  t o  w r i t e  p o e m s  t o  b r i n g  t h e i r  w o r k  t o  t h e  l i b r a r y  o n  F r i d a y  
a f t e r n o o n .  T w o  g r o u p s  h a v e  b e e n  f o r m e d ,  o n e  f o r  e l e m e n t a r y  s c h o o l  
c h i l d r e n  a n d  o n e  f o r  h i g h  s c h o o l  s t u d e n t s .  T h e y  p u t  o u t  a  m i m e o -
g r a p h e d  b o o k  o f  p o e t r y  e a c h  y e a r .  4 3  
A t  P a l o  A l t o ,  C a l i f o r n i a ,  a  p r o g r a m  o f  d r a m a t i c  a c t i v i t y  i s  
c a r r i e d  o u t  t h r o u g h o u t  t h e  y e a r .  T h e  C h i l d r e n ' s  T h e a t e r  p r e s e n t s  
s i x t e e n  p l a y s  a  y e a r ,  g i v i n g  c h i l d r e n  o p p o r t u n i t y  t o  d e v e l o p  t h e i r  
t a l e n t  a n d  t o  b e c o m e  f a m i l i a r  w i t h  s c e n e r y ,  l i g h t i n g ,  d a n c i n g ,  a n d  
c h o r a l  w o r k .  4 4  
4 1 I b i d . '  p .  1 7 6 .  
4 2 I b i d . ,  p .  1 7 5 .  
4 3 I b i d . ,  p .  1 7 9 .  
4 4 I b i d . '  p .  1 7 8 .  
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Common Characteristics of the Programs Examined 
It appears from the reading here reported many larger cities 
are making special provisions for their gifted. Some of the school 
sy~tems that have successful programs are enthusiastic enough 
about the results that they are sharing them through reports to 
professional periodicals. The types of programs vary, as do the 
techniques used, but there are certain characteristics that they seem 
to have in common. Among those characteristics the following are 
noteworthy: 
1. The programs are carefully planned and strive to meet 
the needs of the individual child. There is much individualized work. 
2. Students are chosen for participation by a combination of 
methods instead of relying on intelligence tests alone. 
3. Students usually are placed in special classes only after 
the parents are interviewed and their approval obtained. 
4. Enrichment, rather than acceleration, is stressed. Some 
schools have enrichment alone, others have a combination of enrich-
ment and acceleration, but none report use of acceleration alone. 
5. The enrichment activities and the areas of study are some-
what similar. They stress broader experiences and do not encroach 
upon the work of higher grades. 
6. Wide use is made of creative activities. 
C H A P T E R  I V  
C L A S S R O O M  T E C H N I Q U E S  
A N D  A C T I V I T I E S  F O R  E N R I C H M E N T  
A t  l e a s t  h a l f  o f  o u r  g i f t e d  c h i l d r e n  a r e  i n  s m a l l  t o w n s  a n d  
r u r a l  s c h o o l s  w h e r e  s p e c i a l  c l a s s e s  a r e  i m p r a c t i c a l  o r  i m p o s s i b l e .  
F u r t h e r m o r e ,  t h e r e  i s  l i t t l e  a g r e e m e n t  a s  t o  t h e i r  d e s i r a b i l i t y .  I n  
m a n y  p l a c e s  t h e y  a r e  s p e c i f i c a l l y  a g a i n s t  t h e  p o l i c y  o f  t h e  s c h o o l .  
I t  i s  o b v i o u s ,  t h e r e f o r e ,  t h a t  m o s t  t e a c h e r s  w i l l  b e  f a c e d  w i t h  t h e  
n e c e s s i t y  o f  p r o v i d i n g  f o r  t h e  g i f t e d  c h i l d r e n  i n  t h e i r  o w n  c l a s s r o o m s ,  
a n d  i t  i s  t o  b e  h o p e d  t h a t  t e a c h e r s  w i l l  b e c o m e  m o r e  a w a r e  o f  t h e i r  
o b l i g a t i o n  t o  d o  s o .  T h e  t e a c h e r  i n  t h e  a v e r a g e  A m e r i c a n  c l a s s r o o m ,  
t h e n ,  w i l l  n e e d  t o  p r o v i d e  f o r  i n d i v i d u a l  d i f f e r e n c e s  o f  a l l  p u p i l s ,  
a n d  t o  m e e t  t h e  n e e d s  o f  t h e  g i f t e d  w i t h  e n r i c h m e n t  a n d  h e l p  h i m  
t o  g a i n  i n d e p e n d e n c e  o f  t h o u g h t  a n d  a b i l i t y  t o  w o r k  i n d e p e n d e n t l y .  
E n r i c h m e n t  d o e s  n o t  j u s t  h a p p e n ;  i t  i s  p l a n n e d .  
I .  A I M S  O F  E D U C A T I O N  O F  T H E  G I F T E D  
T h e  a i m s  o f  t h e  e d u c a t i o n  o f  t h e  g i f t e d  c h i l d  a r e  t h e  s a m e  a s  
t h o s e  o f  t h e  e d u c a t i o n  o f  a n y  c h i l d :  t o  h e l p  h i m  t o  r e a l i z e  h i s  p o t e n t i a l -
i t i e s ,  t o  r e a c h  o p t i m u m  s o c i a l  a n d  e m o t i o n a l  a d j u s t m e n t ,  a n d  t o  i n s t i l l  
in him the desire to make his greatest possible contribution to 
society. 
The specific aims of enrichment enumerated by Scheifele 
are: 
1. Activities that teach community service and demo-
cratic attitudes, 
2. Opportunities to share with others in working toward 
common goals, 
3, Opportunities to work independently in planning, 
executing, evaluating, in using critical analysis and original 
thinking, and in using the scientific method, 
4. Experiences in creative expression, 
5. Opportunities for exploration of new areas of experi-
ences--manual, recreative, aesthetic, 
6. Experiences involving the use of varied materials of 
advanced level. 1 
II. ENVIRONMENT 
The physical environment in which the gifted child is taught 
should be one that provides as much stimulation as possible to his 
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intellectual curiosity. The question-asking propensities of a gifted 
child are the greatest asset the teacher has in enriching his curriculum. 
lMarian Scheifele, The Gifted Child in the Regular Classroom 
(Practical Suggestions for Teaching No---:-12. -New York: Bureau of 
Publications, Teachers' College, Columbia University, 1953), p. 49, 
5 9  
H o l l i n g w o r t h  e x p r e s s e d  t h e  b e l i e f  t h a t  t h e  c h i e f  i t e m  o f  e q u i p m e n t  
s h o u l d  b e  a  s p e c i a l  l i b r a r y  w i t h  r e f e r e n c e  b o o k s ,  m a n y  v o l u m e s  o f  
p o e t r y  a n d  n a t u r e  s t u d y ,  e n c y c l o p e d i a s ,  d i c t i o n a r i e s ,  a n d  m a p s .  
T h e r e  s h o u l d  b e  t a b l e s  a n d  s h e l v e s  f o r  c o l l e c t i o n s ,  a  m i c r o s c o p e ,  
b u l l e t i n  b o a r d s  f o r  c u r r e n t  e v e n t s ,  g l o b e s ,  a  p h o n o g r a p h ,  t y p e w r i t e r ,  
a n d  m o v a b l e  s e a t s  a n d  d e s k s .  2  
T h e  g i f t e d  c h i l d  t h r i v e s  a n d  w o r k s  b e s t  i n  a  p e r m i s s i v e  a t t i -
t u d e .  H e  d o e s  n o t  t o l e r a t e  r e g i m e n t a t i o n  o r  n e e d l e s s  r e p e t i t i o n  
o f  m e a n i n g l e s s  t a s k s .  H i s  i n q u i r i n g  m i n d  a n d  h i s  t h i r s t  f o r  k n o w l e d g e  
n e e d  f r e e d o m  t o  f i n d  s a t i s f a c t i o n .  
I I I .  T H E  U N I T  M E T H O D  
B a r b e  o b s e r v e s  t h a t  i t  i s  f o r t u n a t e  t h a t  t h e  g i f t e d  c h i l d  l i k e s  
s c h o o l ,  b u t  o n e  m i g h t  w o n d e r  w h y .  3  T h e r e  i s  w i d e  a g r e e m e n t  t h a t  
t h e  g i f t e d  c h i l d  d o e s  n o t  r e s p o n d  t o  t r a d i t i o n a l  m e t h o d s .  A l l  t o o  
o f t e n  h e  s i t s  i n  t h e  c l a s s r o o m ,  u n c h a l l e n g e d ,  b o r e d ,  a n d  f o r g o t t e n .  
H e  d e v e l o p s  h a b i t s  o f  l a z i n e s s  o r ,  a t  b e s t ,  f a i l s  t o  d e v e l o p  t h e  w o r k  
h a b i t s ,  t h e  i n i t i a t i v e ,  a n d  t h e  s t u d y  s k i l l s  n e c e s s a r y  t o  t h e  f u l l  
2 L e t a  S .  H o l l i n g w o r t h ,  T h e  G i f t e d  C h i l d  { N e w  Y o r k :  T h e  
M a c m i l l a n  C o m p a n y ,  1 9 2 6 ) ,  p p : - 3 1 0 - 1 1 .  - -
3 w a l t e r  B .  B a r b e ,  
1 1  
A r e  G i f t e d  C h i l d r e n  B e i n g  A d e q u a t e l y  
P r o v i d e d  F o r ?  
1 1  
E l e m e n t a r y  A d m i n i s t r a t i o n  a n d  S u p e r v i s i o n ,  
4 0 : 4 0 6 ,  N o v e m b e r ,  1 9 5 4 .  
development of his powers. A flexible program with scope for 
experimentation is best for the gifted; increased depth and range 
should be provided by use of the unit method in the regular class-
room. 
Description 
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The unit method of teaching offers opportunity for use of the 
group skills, thereby placing emphasis upon the democratic attitudes. 
It is a good medium for taking care of individual differences because 
the work is divided into phases of varying difficulty, complexity, 
and length. The gifted child draws the difficult assignment. The 
subject matter of the unit is grouped around a central problem or 
subject matter area and all possible school subjects are integrated 
into the problem. Various types of activities are planned in order 
to provide work in the fundamental skills, the group skills, writing, 
reading, physical activities, art, music, and creative activities. 
The teacher spends a day or two in introducing the unit of instruc-
tion, as, for example, a unit on children of other lands. The pupils 
help to set up the problems, plan the activities, collect the materials, 
and divide the tasks. The pupils work on individual or committee 
assignments, or both. At the end of the time allotted, the class 
spends a day or more, as needed, in presenting their material, 
6 1  
s u m m a r i z i n g ,  a n d  d r a w i n g  c o n c l u s i o n s .  T h e  g i f t e d  c h i l d  w o u l d  
c o v e r  a s  m u c h  a s  t e n  t i m e s  t h e  m a t e r i a l  a s  t h e  s l o w e r  s t u d e n t s .  4  
U s u a l l y ,  a  c u l m i n a t i n g  a c t i v i t y  i s  p r o v i d e d - - a  d i s p l a y ,  a  p r o g r a m ,  
a  d r a m a t i z a t i o n ,  a  f i e l d  t r i p ,  o r  a n y  o n e  o f  a  n u m b e r  o f  a c t i v i t i e s  
t h a t  s u m  u p  t h e  w o r k  o f  t h e  u n i t .  A  u n i t  m a y  l a s t  f r o m  a  f e w  d a y s  
t o  a  s e m e s t e r ,  o r  e v e n  l o n g e r .  
T h e  t e a c h e r  w i t h  a  l a r g e  c l a s s  o f  w i d e  a b i l i t y  p a r t i c u l a r l y  
n e e d s  t o  m a k e  u s e  o f  t h i s  m e t h o d .  U n d e r  i t  e a c h  c h i l d :  ( 1 )  w o r k s  a t  
h i s  o w n  l e v e l ,  ( 2 )  d o e s  g r o u p  w o r k  o n  g r o u p  p r o j e c t s  a n d  i n d i v i d u a l -
i z e d  w o r k  i n  h i s  s p e c i a l  i n t e r e s t  f i e l d ,  ( 3 )  d o e s  a d v a n c e d  i n d i v i d u a l  
a s s i g n m e n t s  i n  t o o l  s u b j e c t s ,  ( 4 )  h a s  o p p o r t u n i t y  f o r  u s i n g  t h e  
s c i e n t i f i c  m e t h o d ,  ( 5 )  r e c e i v e s  e x p e r i e n c e  i n  m a k i n g  g e n e r a l i z a t i o n s  
a n d  d r a w i n g  c o n c l u s i o n s ,  ( 6 )  h a s  h i s  a l l - r o u n d  d e v e l o p m e n t  f u r t h e r e d  
b y  c o n s t r u c t i v e  a n d  c r e a t i v e  a c t i v i t i e s ,  ( 7 )  e x p e r i e n c e s  s o c i a l -
p e r s o n a l  g r o w t h  t h r o u g h  p l a n n i n g ,  e x e c u t i n g ,  e v a l u a t i n g  w i t h  o t h e r s ,  
a n d  ( 8 )  r e c e i v e s  t r a i n i n g  i n  b o t h  l e a d e r s h i p  a n d  f o l l o w e r  s h i p .  5  
4 E l s i e  H .  M a r t e n s ,  C u r r i c u l u m  A d j u s t m e n t s  f o r  G i f t e d  
C h i l d r e n ,  U .  S .  D e p a r t m e n t  o f  H e a l t h ,  E d u c a t i o n ,  a n d  W e l f a r e ,  
B u l l e t i n  1 9 4 6 ,  N o .  1  ( W a s h i n g t o n :  U n i t e d  S t a t e s  G o v e r n m e n t  
P r i n t i n g  O f f i c e ,  1 9 5 3 ) ,  p p .  1 6 - 1 7 .  
5 s c h e i f e l e ,  o p .  c i t . ,  p .  5 1 .  
The teacher must keep in mind the fact that the gifted child 
needs less drill, works faster, and has greater powers of self-
direction than other children. 
Part Played by the Gifted Child 
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In beginning a unit of work, the superior child can take an 
active part in the planning, he can supply background information, do 
research, make independent trips of investigation, and make neces-
sary interviews. If the class is studying myths, he can read many 
more and perhaps write one of his own. If the class is dramatizing, 
he can write songs and dialogue. If the class is studying sound, he 
may find out how a phonograph works, make models of various devices, 
or make a musical instrument. He can construct and explain models 
and graphs; he can do wider reading and should share it with the 
class. The gifted child can easily learn the use of the library and 
research skill which will be invaluable to him. The emphasis should 
be on understanding. Enrichment is not running errands or doing 
five extra arithmetic problems of the same kind; it must be a new 
and varied content which furnishes more intensive contacts with 
people, the arts, and problems demanding creative thought and critical 
analysis. 
If the gifted child needs it, he joins the class in drill; other-
wise he devotes his time to independent study. He participates in 
g r o u p  p l a n n i n g ,  p e r h a p s  a c t i n g  a s  r e c o r d e r ,  H e  s u m m a r i z e s .  
H i s  a s s i g n m e n t s  a r e  d i f f e r e n t i a t e d .  H e  p a r t i c i p a t e s  i n  e v a l u a t i o n .  
U n l e s s  h e  i s  t o o  f a r  a d v a n c e d ,  h e  p a r t i c i p a t e s  w i t h  t h e  t o p  g r o u p  
i n  r e a d i n g ;  o r  h e  d o e s  i n d e p e n d e n t  d i r e c t e d  r e a d i n g  i n  a n  a r e a  o f  
s p e c i a l  i n t e r e s t  s u c h  a s  s c i e n c e ,  b i o g r a p h y ,  h i s t o r y ,  o r  p o e t r y .  
6 3  
I n  p h y s i c a l  e d u c a t i o n  h e  p a r t i c i p a t e s  w i t h  t h e  g r o u p .  I n  m a t h e m a t i c s  
h e  m a y  s t u d y  t i m e ,  t h e  m e t r i c  s y s t e m ,  m e a s u r i n g  a r e a ,  o r  a n y  o f  
t h e  a r e a s  w h i c h  t h e  g r o u p  w i l l  b e  o m i t t i n g .  I n  t h e  l a n g u a g e  a r t s  h e  
c a n  s t u d y  t h e  t e c h n i q u e s  o f  t h e  v a r i o u s  k i n d s  o f  w r i t i n g .  W o r k  o n  
t h e  s c h o o l  p a p e r  i s  a n  e x c e l l e n t  o p p o r t u n i t y  f o r  t h e s e  c h i l d r e n .  6  
T h e  t e a c h e r  m u s t  b e  o n  t h e  a l e r t  f o r  i n t e r e s t s  s h e  c a n  f o s t e r  b y  
p o i n t i n g  t h e  w a y .  
N .  E N R I C H M E N T  C U R R I C U L A  A N D  A C T N I T I E S  
A r e a s  o f  s t u d y  
H o l l i n g w o r t h ,  a  p i o n e e r  i n  t h e  f i e l d  o f  e d u c a t i o n  f o r  t h e  g i f t e d ,  
s e t  u p  t h e s e  c r i t e r i a  f o r  e n r i c h m e n t :  ( 1 )  p r e p a r a t i o n  f o r  l i f e  a s  i t  
i s  t o  b e  l i v e d ,  a n d  ( 2 )  e d u c a t i o n  f o r  o r i g i n a l i t y  a n d  i n i t i a t i v e .  S h e  
s u g g e s t e d  u s e  o f  s u c h  u n i t s  a s  h i s t o r y  o f  c i v i l i z a t i o n ,  s t u d y  o f  b i o g r a p h y ,  
s t u d y  o f  G r e e k  a r c h i t e c t u r e ,  m o d e r n  f o r e i g n  l a n g u a g e s ,  m y t h o l o g y ,  
e l e c t r i c i t y ,  a n d  s i m i l a r  s t u d i e s .  
7  
A  s u r v e y  o f  t h e  p r e s e n t  p r o g r a m s  
6 I b i d . '  p p .  5 5 - 5 9 .  
7 H o l l i n g w o r t h ,  o p .  c i t . ,  p p .  3 1 3 - 2 7 .  
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described in Chapter III show that her suggestions are widely used 
today. The subject matter area around which units are most easily 
and usually built is the social sciences. The various sciences are 
another such area. The problem or unit must be broad enough in 
scope to provide for numerous and varied activities. Martens sug-
gests general categories under which these units fall: (1) experiences 
in understanding citizenship such as problems of democracy, a 
students' session of Congress, present problems as an orientation 
in an up-to-date history course, and study of American ideals, 
(2) experiences in intercultural education such as a "trip" to the 
Orient, a study of a foreign country, a look at the class's own 
backgrounds, or holding a Pan-American conference, and (3) 
experiences in science such as building a drug store, an astronomy 
unit, a medicine unit, or units of biology, conservation, and similar 
problems. The literature of the world offers unlimited opportunities 
for enrichment activities which are particularly rewarding to the 
gifted child. Speech and creative English offer such possibilities as 
publishing a magazine or newspaper, creative writing in a number of 
fields, creative drama, or presenting plays found in the literature. 8 
8Martens, op. cit., pp. 37-62. 
6 5  
N e e d  f o r  C u r r i c u l u m  D e v e l o p m e n t  
A l t h o u g h  p r o g r e s s  h a s  b e e n  m a d e  i n  u n d e r s t a n d i n g  t h e  n a t u r e  
o f  t h e  g i f t e d  c h i l d ,  i n  t h e  m e a n s  o f  i d e n t i f y i n g  h i m ,  a n d  i n  d e v e l o p -
i n g  v a r i o u s  t y p e s  o f  e d u c a t i o n  f o r  h i m ,  s o  f a r  l i t t l e  h a s  b e e n  d o n e  
i n  t h e  l i n e  o f  d e v e l o p i n g  c u r r i c u l a  f o r  h i m  a n d  i n  t h e  o r g a n i z a t i o n  
o f  s p e c i f i c  b o d i e s  o f  k n o w l e d g e  o r  o f  t e x t  b o o k s  d e v e l o p e d  t o  m e e t  
h i s  n e e d s .  T h i s  i s  a n  a r e a  i n  w h i c h  w r i t e r s  o f  e d u c a t i o n a l  l i t e r a t u r e  
r e p o r t  n e e d  f o r  s t u d y .  T h e  P h i l a d e l p h i a  S u b u r b a n  C o u n c i l  u n d e r t o o k  
a  c o o p e r a t i v e  s t u d y  o f  e d u c a t i o n  o f  t h e  g i f t e d  i n  t h e  f a l l  o f  1 9 4 8  w i t h  
n i n e  m e m b e r  s c h o o l  d i s t r i c t s  p a r t i c i p a t i n g .  T h e  k e y  t e a c h e r s  a r e  
r e l e a s e d  f o r  a f t e r n o o n  m e e t i n g s  t w o  h o u r s  a  m o n t h ,  a n d  t h e  i n d i v i d -
u a l  s c h o o l s  c o n s i d e r  t h e  i d e a s  b r o u g h t  b a c k  b y  t h e i r  r e p r e s e n t a t i v e s .  
I n  1 9 5 0  t h e  g r o u p  p u b l i s h e d  P r o g r a m s  f o r  t h e  G i f t e d  w h i c h  d e s c r i b e s  
o r g a n i z a t i o n a l  p r o c e d u r e s  a n d  s u g g e s t s  e n r i c h m e n t  i d e a s .  T h i s  
s t u d y  r e p r e s e n t s  a  b e g i n n i n g  i n  t h e  a r e a  o f  c u r r i c u l u m  d e v e l o p m e n t  
w h i c h  i s  b e i n g  c o n t i n u e d .  9  
A c t i v i t i e s  
N u m e r o u s  c r e a t i v e  a c t i v i t i e s  a s s o c i a t e d  w i t h  u n i t s  s t u d i e d  
w i t h  t h e  c l a s s  c a n  b e  u n d e r t a k e n  b y  t h e  g i f t e d  c h i l d .  W r i t i n g  d r a m a s ,  
p o e m s ,  d r a m a t i c  s k e t c h e s ,  o r  p e r s o n a l i t y  s k e t c h e s  i s  o n e  g r o u p  
9 A l b e r t  I .  O l i v e r ,  " A d m i n i s t r a t i v e  P r o b l e m s  i n  E d u c a t i n g  
t h e  G i f t e d , "  N a t i o n ' s  S c h o o l s ,  4 8 : 4 4 - 4 6 ,  N o v e m b e r ,  1 9 5 1 .  
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which calls for imagination. In history units he may, in addition 
to his academic assignments, write diaries, make models, or write 
comic strips. In the dramatic activities he may do research on 
costumes, design costumes, and stage properties, and locate or 
make them. Writing a radio program or television show can be an 
enriching experience and a socializing one. The fast learner needs 
the extra work with the library and reference skills. Most of all 
he needs to be kept interested and busy. 10 Hobbies should be encour-
aged as they serve both as a learning activity and as a source of a 
feeling of personal satisfaction and accomplishment. 
Service and leadership activities, as a means of enrichment 
must not be overlooked. It is important that every child acquire the 
ideal of belonging to the group and doing his share; it is crucial to 
the gifted for social and emotional reasons. These children have 
more to offer and a greater need to offer it. There are various 
service and committee jobs in any school which the gifted may help 
plan and execute. Leadership opportunities should be accorded the 
gifted. Among these are serving as officers and committee chairmen 
in homerooms, serving on the student council, planning homeroom and 
10chester W. Curtis, "Providing for the Fast Learner," 
American School Board Journal, 127:32, August, 1953. 
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c l u b  a c t i v i t i e s ,  a n d  p a r t i c i p a t i n g  i n  c l u b s  a n d  p a n e l  d i s c u s s i o n s .  1 1  
N o t e b o o k  a n d  b u l l e t i n  b o a r d  w o r k  c a n  s e r v e  t o  d e v e l o p  o r g a n i -
z a t i o n a l  a b i l i t y .  A s  t h e  g i f t e d  c h i l d  h a s  m a n y  i n t e t e s t s ,  h e  c a n ,  
b y  k e e p i n g  n o t e b o o k s ,  d e v e l o p  h i s  i n t e r e s t s  f u r t h e r .  B y  p l a n n i n g  
a n d  e x e c u t i n g  b u l l e t i n  b o a r d  d i s p l a y s  a n d  n o t e b o o k  a c t i v i t i e s ,  h i s  
w o r k  c a n  b e  a n  i n s p i r a t i o n  t o  o t h e r s .  M e n t a l l y  s u p e r i o r  c h i l d r e n  
c a n  d r a w  u p  r u l e s  o f  c o n d u c t  f o r  d i s c u s s i o n .  T h e y  c a n  p l a n  a n d  
o r g a n i z e  a  " B o o k  F a i r "  o r  s i m i l a r  s h a r i n g  a c t i v i t i e s .  1 2  
E l e c t i v e  C o u r s e s  
A t  t h e  h i g h  s c h o o l  l e v e l  e l e c t i v e  c o u r s e s  p r o v i d e  f o r  e n r i c h -
m e n t .  T h e  c h o i c e  f o r  t h e  g i f t e d  o f  h i g h  g e n e r a l  i n t e l l i g e n c e  i s  m o r e  
d i f f i c u l t  t h a n  f o r  t h o s e  w i t h  s p e c i a l  t a l e n t s  o r  h i g h l y  s p e c i a l i z e d  
i n t e r e s t .  S u c h  c o u r s e s  s h o u l d  p r e p a r e  t h e m  f o r  m a k i n g  m a x i m u m  
u s e  o f  t h e i r  g i f t s  l a t e r  i n  l i f e .  F o r t u n a t e l y ,  t h e  g i f t e d  c h i l d  c a n  
m o r e  e a s i l y  r e c o g n i z e  d e f e r r e d  d i v i d e n d s ,  t h e  E d u c a t i o n a l  P o l i c i e s  
C o m m i s s i o n  o b s e r v e s .  T h e  C o m m i s s i o n  r e c o m m e n d s  f o r  t h e  m o s t  
h i g h l y  g i f t e d :  ( 1 )  a  f o r e i g n  l a n g u a g e ,  ( 2 )  a d v a n c e d  m a t h e m a t i c s ,  
1 1
K a r l  C .  G a r r i s o n ,  P s y c h o l o g y  ~f E x c e p t i o n a l  C h i l d r e n  
( N e w  Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y ,  1 9 5 0 ) ,  p .  2 6 1 .  
1 2 N e l d a  D a v i s ,  " C r e a t i v e  A c t i v i t i e s  f o r  G i f t e d  P u p i l s , "  
S c h o o l  R e v i e w ,  4 3 : 8 8 - 8 9 ,  F e b r u a r y ,  1 9 5 5 .  
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possibly through calculus, and (3) additional work in the social 
studies. 13 
V. USE OF SCHOOL PERSONNEL AND FACILITIES 
The gifted child cannot satisfy the demands of his active, 
inquiring mind if he is limited to the resources of the average class-
room. Effort should be made to permit him to make use of every 
facility that his stage of maturity enables him to understand. 
Scheifele suggests that he be allowed to use the science laboratory 
and visit the science classes. The same is true of the art and shop 
facilities. He should be allowed to play in the orchestra, sing in 
the glee club, or take roles in plays. He could see films with more 
advanced classes, and he could learn to operate the projector. If 
possible, he should be tutored in a foreign language. Participation 
in surveys of school and community problems is another possibility. 14 
l 3Educational Policies Commission of the National Educa-
tional Association and the American Association of School Adminis-
trators, Education~ the Gifted (Washington, D. C., 1944), p. 61. 
14scheifele, op. cit., p. 68. 
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V I .  M O V I N G  O U T  I N T O  T H E  C O M M U N I T Y  
T h e  t e a c h e r  s h o u l d  m a k e  u s e  o f  t h e  r e s o u r c e s  o f  t h e  c o m -
m u n i t y  f o r  a l l  c h i l d r e n .  O n e  o f  t h e  m o s t  i m p o r t a n t  o f  t h e s e  a c t i v i -
t i e s  i s  t h e  f i e l d  t r i p .  T r i p s  s u c h  a s  v i s i t s  t o  m u s e u m s ,  z o o s ,  p l a c e s  
o f  s c i e n t i f i c  o r  h i s t o r i c a l  i n t e r e s t ,  a i r p o r t s ,  f a c t o r i e s ,  l a b o r a t o r i e s ,  
a n d  a r t  g a l l e r i e s  s h o u l d  b e  m a d e .  T h e  g i f t e d  c h i l d  p r o f i t s  m o r e  
t h a n  o t h e r s  f r o m  t h e s e  t r i p s  a n d  c a n  e n g a g e  i n  p l a n n i n g ,  r e c o r d i n g ,  
a n d  e v a l u a t i n g  t h e  a c t i v i t y .  H e  w i l l  p r o b a b l y  b e  t h e  o n e  t o  m a k e  t h e  
a r r a n g e m e n t s  a n d  d o  t h e  c o u r t e s i e s  f o l l o w i n g  t h e  t r i p .  A t t e n d a n c e  
a t  p l a y s ,  c o n c e r t s ,  a n d  l e c t u r e s  o f  v a r i o u s  k i n d s  i s  d e s i r a b l e .  H e  
s h o u l d  b e  g i v e n  o p p o r t u n i t y  f o r  d i s c u s s i o n  w i t h  a d u l t s  w i t h  w o r t h w h i l e  
h o b b i e s  a n d  w i t h  k n o w l e d g e ,  i n t e r e s t s ,  a n d  e x p e r i e n c e s  w h i c h  w i l l  
i n c r e a s e  t h e  c h i l d ' s  k n o w l e d g e  a n d  b r o a d e n  h i s  i n t e r e s t s .  1 5  
T h e  t e a c h e r  o f  t h e  g i f t e d  c h i l d  m u s t  d i s c u s s  w i t h  t h e  p a r e n t s  
t h e  d e s i r a b i l i t y  a n d  n e e d  f o r  p r i v a t e  l e s s o n s  i n  t h e  a r e a s  o f  s p e c i a l  
t a l e n t ,  p l e a s u r e  t r i p s  o f  e d u c a t i o n a l  n a t u r e ,  m e m b e r s h i p  i n  Y .  M .  C .  A . ,  
B o y  S c o u t s ,  a n d  h o b b y  a n d  o t h e r  c l u b s .  G i f t e d  c h i l d r e n  s h o u l d  b e  
e n c o u r a g e d  t o  u s e  t h e  f a c i l i t i e s  o f  t h e  c i t y  l i b r a r y .  1 6  
1  s i b i d .  ,  p .  1 1 .  
1 6 I b i d . ,  p .  1 2 .  
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VII, CHALLENGE TO THE TEACHER 
The presence of even one gifted child in her classroom is 
both a challenge and an opportunity for the teacher. All of her 
ingenuity, her skill, and her knowledge must be brought to bear on 
the problem of bringing to fruition the abilities for leadership, 
service, and social contrtbution which may lie in her hands, The 
best method for giving the gifted child in the regular classroom his 
greatest opportunity appears to be the use of the unit method of 
teaching, with numerous widely-varied activities. The gifted child 
needs to engage in those activities which call for organizational 
skills, advanced use of reference material, creative activities of 
all kinds, and critical thinking. He should be encouraged to make 
wide use of the facilities available in his home, his classroom, 
his school, and his community. 
The teacher must ever be alert to open new fields to the 
view of the gifted and be ever on her guard lest the sheer weight of 
numbers and the multiplicity of her duties lead her to forget or 
overlook the precious gift in her hands to shape or neglect. 
C H A P T E R  V  
S U M M A R Y  
I t  h a s  b e e n  t h e  p u r p o s e  o f  t h i s  p a p e r  t o  d i s c u s s  t h e  e d u c a t i o n  
o f  g i f t e d  c h i l d r e n  a s  i t  i s  c a r r i e d  o n  i n  t h e  e l e m e n t a r y  a n d  s e c o n d -
a r y  s c h o o l s  o f  t h e  U n i t e d  S t a t e s .  A n  e x a m i n a t i o n  o f  t h e  l i t e r a t u r e  
w a s  c o n d u c t e d  i n  a n  a t t e m p t  t o  a n s w e r  t h e s e  q u e s t i o n s :  ( 1 )  W h o  
a r e  t h e  g i f t e d ?  ( 2 )  H o w  c a n  t h e y  b e s t  b e  e d u c a t e d ?  ( 3 )  I s  a m p l e  
p r o v i s i o n  b e i n g  m a d e  f o r  t h e m  a t  t h e  p r e s e n t  t i m e ?  ( 4 )  W h a t  c a n  
t h e  a v e r a g e  t e a c h e r  d o  f o r  t h e  g i f t e d  i n  h e r  c l a s s r o o m ?  
G i f t e d  c h i l d r e n  a r e  g e n e r a l l y  c o n s i d e r e d  t o  b e  t h o s e  w i t h  
a n  i n t e l l i g e n c e  q u o t i e n t  o f  1 3 0  { S t a n f o r d  B i n e t ) .  T h e y  p o s s e s s  
g r e a t e r  a b i l i t y  i n  t h i n k i n g ,  g e n e r a l i z i n g ,  a n d  d e a l i n g  w i t h  a b s t r a c -
t i o n s .  T h e y  h a v e  a  g r e a t e r  i n t e l l e c t u a l  c u r i o s i t y  a n d  g r e a t e r  
p e r s o n a l  r e s o u r c e s  f o r  s a t i s f y i n g  i t .  T h e y  a r e  u s u a l l y  l a r g e r ,  
s t r o n g e r ,  a n d  h e a l t h i e r  t h a n  o t h e r  c h i l d r e n .  I f  t h e y  a r e  i n  a n  
e n v i r o n m e n t  w h i c h  f o s t e r s  t h e i r  d e v e l o p m e n t ,  t h e y  a r e  s o c i a l l y  a n d  
e m o t i o n a l l y  w e l l  a d j u s t e d .  T h e  n u m b e r  o f  g i f t e d  c h i l d r e n  i n  o u r  
s c h o o l s  i s  v a r i o u s l y  e s t i m a t e d  a t  f r o m  t w o  h u n d r e d  f i f t y  t h o u s a n d  
t o  m o r e  t h a n  a  m i l l i o n .  
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During the past thirty years a number of advances have been 
made in the study of education of the gifted and progress is con-
tinuing. Progress has been made in devising scientific measures 
which would locate the gifted children and in using those instruments, 
notably the work of Terman, Hollingworth, and Witty. Progress has 
been made in experimenting with special classes for the gifted and in 
follow-up studies of the experiments. It would appear that we are 
on the threshold of a new era in regard to meeting the needs of the 
individual child. 
In the past educators have relied too much upon unplanned 
acceleration for taking care of extreme cases of giftedness, but 
that method is at best only a device to use in the absence of a better 
one. It is not adequate. As pointed out in Chapter III, planned 
educational programs for the gifted employ four types of programs: 
enriched acceleration, enrichment in part-day classes, segregation, 
or the project or laboratory plan of individualized instruction. The 
advantages and disadvantages of each, as seen by educators, were 
listed. The main areas of controversy pointed out in the literature 
are: (1) the relative merits of heterogeneous and homogeneous 
grouping, and (2) the question as to whether certain social values 
are present in heterogeneous grouping and completely absent in 
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h o m o g e n e o u s  g r o u p i n g .  T h e r e  i s  n o  a n s w e r  y e t  a s  t o  w h i c h  m e t h o d  
o f  g r o u p i n g  i s  b e s t ,  b u t  w r . i t e r s  c o n c u r  i n  t h e  o p i n i o n  t h a t  e n r i c h -
m e n t  i s  t h e  u l t i m a t e  p u r p o s e  o f  a n y  p l a n  f o r  e d u c a t i o n  o f  m e n t a l l y  
s u p e r i o r  c h i l d r e n .  E s t a b l i s h m e n t  o f  s p e c i a l  c l a s s e s  c o u l d  n e v e r  
s o l v e  t h e  p r o b l e m  u n l e s s  i t  w e r e  u s e d  a s  a  m e a n s  o f  m o r e  c o m p l e t e  
e n r i c h m e n t .  T h o s e  s y s t e m s  w h i c h  u s e  t h e  p l a n  o f  s p e c i a l  c l a s s e s  
c l a i m  t h a t  i t  d o e s  e x a c t l y  t h a t .  O b v i o u s l y ,  n o  o n e  p l a n  w i l l  f i t  a l l  
s i t u a t i o n s .  
T h e r e  i s  a p p a r e n t l y  c o m p l e t e  a g r e e m e n t  t h a t  t h e  n e e d s  o f  
t h e  g i f t e d  a r e  n o t  b e i n g  a d e q u a t e l y  m e t  i n  m o s t  s c h o o l  s y s t e m s ,  i f  
t h e y  a r e  i n  a n y .  A l t h o u g h  e n r i c h m e n t  i n  t h e  r e g u l a r  c l a s s r o o m  h a s  
t o  b e  t h e  a n s w e r  i n  t h e  a v e r a g e  s c h o o l ,  i t  i s  i n a d e q u a t e  a t  p r e s e n t  
a n d  h a s  b e e n  l e f t  t o  c h a n c e  a n d  t o  t h e  w h i m s ,  i n c l i n a t i o n s ,  a n d  
a b i l i t i e s  o f  t h e  t e a c h e r .  T h e r e  i s  n e e d  f o r  p l a n n i n g ,  b e t t e r  t e a c h e r  
t r a i n i n g ,  s u i t a b l e  t e x t b o o k s ,  a n d  o r g a n i z e d  b o d i e s  o f  i n f o r m a t i o n  
f o r  e n r . i c h m e n t ,  n o  m a t t e r  w h e r e  i t  i s  t o  b e  c a r r i e d  o n .  
A  n u m b e r  o f  s c h o o l  s y s t e m s ,  b u t  s u r p r i s i n g l y  f e w ,  d o  
h a v e  p l a n n e d  p r o v i s i o n  f o r  e d u c a t i n g  t h e i r  g i f t e d .  O u t s t a n d i n g  a m o n g  
t h e s e  a r e  t h e  C l e v e l a n d  m a j o r - w o r k  c l a s s e s ,  t h e  O p p o r t u n i t y  R o o m s  
o f  L o s  A n g e l e s ,  a n d  t h e  s p e c i a l  c l a s s e s  i n  N e w  Y o r k  C i t y .  M a n y  
s u c h  p r o g r a m s  a r e  s t i l l  i n  t h e  e x p e r i m e n t a l  s t a g e  a n d  a r e  n o t  y e t  
c i t y - w i d e .  S o m e  t w e n t y  s p e c i f i c  p r o g r a m s  a r e  d e s c r i b e d  b r i e f l y  
in Chapter III. It is apparent that these successful programs: 
(1) are planned, (2) make use of the principle of enrichment, 
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(3) recognize the need for special competency of teachers in special 
classes, (4) use broad experience areas in curriculum planning, 
and (5) stress creative activities. Many of these programs have 
been evaluated by follow-up studies, and the results reported have 
been in favor of the special classes. 
Recognition of the gifted by the community is the motivation 
behind community programs provided in many cities by museums, 
libraries, Community Chests, clubs, and other community organi-
zations. Among these activities are projects in art, drama, 
weaving, creative writing, music, and various club activities. 
Although these activities are not l.imited to the gifted, they, especially, 
benefit from them. 
The regular teacher in her classroom knows that she must 
provide for her own gifted pupil. She must recognize him, accept 
him, differentiate his assignment, and encourage those spec.ial 
gifts and abilities which must be developed now. He cannot wait 
until these c_ontroversies are resolved and something definite is 
done about education for his kind. The unit method of teaching, 
which is a good way of providing for the individual differences of 
all children, is a special boon for the gifted child as he can do work 
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a t  h i s  o w n  l e v e l ,  b u t  n o t  a l o n e .  T h e  f e e l i n g  o f  a l o n e n e s s  w h i c h  i s  
f r e q u e n t l y  a  p r o b l e m  o f  t h e  g i f t e d  i s  a  m a t t e r  c a l l i n g  f o r  t h e  c a r e f u l  
a t t e n t i o n  o f  t h e  t e a c h e r  o f  a  h e t e r o g e n e o u s  g r o u p .  
W e  n e e d  t o  r e - e x a m i n e  t h e  f a l s e  i d e a  t h a t  w e  n e e d  n o t  w o r r y  
a b o u t  t h e  g i f t e d  c h i l d  a s  h e  c a n  g e t  a l o n g  b y  h i m s e l f .  " G e t t i n g  a l o n g "  
i s  n o t  e n o u g h .  I f  o n l y  f o r  s e l f i s h  r e a s o n s ,  i t  b e h o o v e s  u s  t o  u t i l i z e  
t h e  r e s o u r c e s  o f  t h e  g i f t e d  i n  o u r  m i d s t  f o r  t h e  s a k e  o f  t h e i r  p o t e n t i a l  
c o n t r i b u t i o n  t o  s o c i e t y .  
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